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Abstract 
 College students with disabilities need strategies to help them be successful.  
Studies show that college students with disabilities struggle academically.  Starting 
college can be frustrating for anyone regardless of whether or not they have a disability 
but for students with disabilities they have an even harder journey.  This special project is 
a handbook with strategies for beginning college students with disabilities for the 
successful college experience.  These students with disabilities do not need to learn 
through trial and error.  This handbook can help guide them as they go through the 
difficult change college brings.  In order to create this handbook, an extensive literature 
review was conducted and research was done through a survey.  The purpose of this 
survey was to determine what college students with disabilities know about strategies and 
information that will assist them as they strive to have a successful college experience.  
The survey covered the following: self-advocacy, self-determination, campus and 
community resources, and laws related to college students with disabilities.  The results 
of the survey found that a majority of students with disabilities are unaware of their rights 
under the law and do not speak up when their rights are violated.  They also are unaware 
of community resources and did not know how to advocate for themselves before 
beginning college.  This information was then used to create a handbook titled: Survival 
Guide for College Students with Disabilities.  This handbook gives an overview of the 
results of the survey.  It covers self-advocacy, self-determination, laws related to college 
students with disabilities, and campus and community resources.  The goal is to give 
them the information they need to assist them as they go through college. 
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Chapter 1 
Introduction 
 College students with disabilities need strategies to help them have a successful 
college experience.  Studies prove that self-advocacy is an important strategy that 
individuals with disabilities often struggle with.  It is also important for students with 
disabilities to be self-determined and for this they need to know about the laws related to 
transition services and services in college.  Also, when students are involved with the 
office that supports students with disabilities on campus and/or various organizations 
created to support them, it aids in their success.  Students with disabilities often leave 
college after their freshman year and are more likely to have to take corrective classes 
than their peers without disabilities (Dutta, Kundu, & Schiro-Geist, 2009).  Thus, 
students with disabilities struggle and sometimes are unsuccessful in college and do not 
reach graduation.  This study investigated strategies that assist college students with 
disabilities as they strive to be successful in college.  
Statement of the Problem 
 Previous studies indicate that college students with disabilities lack knowledge 
and understanding on self-advocacy, self-determination, laws on transition services and 
services at universities, and campus and community resources.  Due to lack of 
understanding about the laws and knowledge of services, students do not receive 
appropriate services they deserve.  Also, due to lack of self-advocacy and self-
determination students seems to struggle with their academics (Hong, Ivy, Gonzalez, & 
Ehrensberger, 2007;Schreiner, 2007; Leiter, 2012).   
Significance of the Study 
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 Disabilities have a positive impact on students’ lives (Hadley, 2011).  However, 
often students with disabilities are not ready for the changes they will experience in 
college (Hong et al., 2007).  This research includes a survey asking students with 
disabilities about their knowledge of the American with Disabilities Act (ADA), 
academic strategies, community and campus resources, their disability, self-
determination and self-advocacy.  This information was used to create a handbook aimed 
to help students with disabilities survive college.   
Purpose of the Study 
 The purpose of this study was to find out what strategies and information students 
are aware of that will help them have a successful college experience.  Various studies 
have resulted in findings that show adults with disabilities have difficulty finding work, 
being independent, and maintaining an acceptable lifestyle (Field, Sarver, & Shaw, 
2003).  Therefore, students with disabilities need research that will inform them how to 
have a better quality of life and showing students how to navigate through college will 
allow them to achieve that.  
Research Approach 
  This study uses both quantitative and qualitative data.  The findings can help 
college students with disabilities to understand essential strategies they should use in 
order to be successful in college.  This survey was sent out to students with disabilities at 
a college in a Midwestern state.  The results of the survey were analyzed in order to 
create a handbook for students with disabilities to help them survive college.   
Literature Review 
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Community and campus resources.  Offices of Services for Students with 
Disabilities at college campuses should make an effort to work with high school 
counselors and vocational rehabilitation workers to help students with disabilities have a 
successful transition to college (Dutta et al., 2009).  Disability offices try to help students 
with disabilities understand how to be self-determined (Shaw & Dukes, 2005).  Students 
need to understand how to utilize the services available through the Services for Students 
with Disabilities Office in their college and other services available on campus and 
throughout their city.  Students need to be taught how to advocate for themselves. 
Self-advocacy and self-determination.  Studies have revealed that many 
students with disabilities enter college not knowing how to communicate their needs and 
how to evaluate their own strengths and weaknesses (Hong et al., 2007).  Research 
reiterates the importance of self-advocacy.  Research shows that students are not pleased 
with their capability to articulate their requests and accommodations to instructors and 
personnel in college and are misunderstanding what is required of them and even due 
dates (Field et al., 2003).  Knowing the laws that protect them will help them advocate 
for themselves more effectively.  
Laws.  Section 504 of the Rehabilitation Act, ADA, and the Fourteenth 
Amendment are laws related to college students with disabilities (Eckes & Ochoa, 2005).  
The ADA and Section 504 are laws protecting students with disabilities from 
discrimination and ensuring they have equal access and are not as much related to 
education (Eckes et al., 2005).  These laws protect students with disabilities rights to 
attend college and have success (Eckes et al., 2005).  The ADA requires that colleges 
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make modifications for the courses, but the modifications should not alter the syllabus 
considerably (Eckes et al., 2005).     
Research Questions 
• What self-determination skills do students with disabilities need to have? 
• What self-advocacy skills could students with disabilities use? 
• What laws are associated with transition services and what services are at 
colleges? 
• What organization and disability awareness activities are available at colleges? 
Methodology 
Participants.  Participants were college students with disabilities that were 
registered at the Office of Students with Disabilities at a college in a Midwestern state.  
According to the Director of Services for Students with Disabilities, there were 
approximately 200 students with disabilities registered to the Office of Students with 
Disabilities at this college in a Midwestern state.  According to the Services for Students 
with Disabilities page of the participating college's website the accommodations at this 
college are determined on an individual basis, but could include: modified testing 
environment, sign language interpreters, and assistance obtaining books in audio format.  
There were 13,459 students enrolled at this college in the fall of 2013.  The students 
enrolled at this college are 45% men and 55% women.  This participating college is 82% 
White, 5% Black, 5% Hispanic, and 2% Asian.  There are 355,329 individuals living in 
Allen County.  Allen County consists of 79% White, 11% Black, and 2% Asian.  There 
are 33,491 18-24 year olds in Allen County.  In order to protect confidentiality, sources 
were not identified in this section. 
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Setting.  Participants received an email (see Appendices B and C) with a direct 
link to the survey (see Appendix D) which was on surveymonkey.com.  The participants 
took the survey at a location of their choice.  
Research design.  This study used a combination of qualitative and quantitative 
research methodology.  A survey (see Appendix D) was administered in order to obtain 
information about students’ beliefs and knowledge about self-advocacy, laws, self-
determination, and services available.   
Recruitment and data collection procedures/methods.  The Director of 
Services for Students with Disabilities Office at a Midwestern college had approved this 
study (see Appendix F) and an email was sent out (see Appendices B and C) with a link 
to the survey for students registered with the Services for Students with Disabilities 
Office at the participating college.  The co-investigator provided, the Director of Services 
for Students with Disabilities at this college in a Midwestern state, with the survey (see 
Appendix D).  No sensitive and identifiable information was asked.  The participants 
were not asked any questions on their identity.  They were able to skip any questions.  
The participation in this survey was voluntary.   
Data analysis procedures/methods.  Once surveys were completed, the answers 
were analyzed to determine what will help college students be successful.  The 
information was used to create a handbook to assist college students with disabilities on 
their road to surviving college, but high school teachers who work with students with 
disabilities could also benefit from this handbook. 
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Timeline.  The IRB (see Appendix A), proposal, and the first five pages of the 
literature review and methodology were submitted in October 2014.  The final drafts of 
the first three chapters and the PowerPoint were submitted in November 2014.  The data 
collection was completed in December 2014.  The timeline can be found in Appendix E.  
Outline for development of the special project.  An extensive literature review 
was conducted to establish a gap in research.  The gap then lead to a research based 
survey.  After the survey was conducted it led to the development of a handbook to help 
students with disabilities survive college.   
 This handbook thoroughly covered survival strategies for students with 
disabilities.  Four survival strategies were examined: self-determination, self-advocacy, 
laws associated with college students, and campus and community resources.  A step-by-
step guideline was provided for each strategy.  The Appendices include: Appendix A 
(IRB application), Appendix B (recruitment email), Appendix C (follow-up reminder 
email), Appendix D (survey), Appendix E (timeline), Appendix F (letter of 
recommendation), Appendix G (IRB approval), and Appendix H (raw survey data from 
surveymonkey.com), and Appendix I (resume). 
The handbook was organized into five chapters.  This handbook provided 
information to beginning college students with disabilities so that they can strengthen 
their self-advocacy and self-determination strategies, learn about disability laws related to 
college students, and discover services available.   
Summary 
 An extensive search of peer-reviewed articles, books, and sources has resulted in 
research stating the significance of college students with disabilities needing information, 
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strategies, and services in order to be successful.  These sources emphasize how college 
students with disabilities struggle and how they lack self-advocacy and self-determination 
strategies.  Often these students are embarrassed to get help and don't receive services or 
use community resources until they are failing academically.  This research through the 
survey of students with disabilities at a college in a Midwestern state shaped the writing 
of a handbook to help college students with disabilities survive college.   
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Definition of Terms  
Self-advocacy: being able to be an activist for oneself in order to be successful in 
 different aspects of life. 
Self-determination: when an individual with disabilities knows their strengths and  
weaknesses and uses strategies to achieve the set goal. 
Americans with Disabilities Act (ADA): requires that colleges make appropriate course 
modifications for students with disabilities. 
Section 504 of the Rehabilitation Act: a law that protects individuals with disabilities 
from being discriminated against.    
Individuals with Disabilities Education Act: this law allows individuals with disabilities 
to receive services.    
Office for Students with Disabilities: the office that is in charge of assisting college  
students with disabilities by providing accommodations for their classes and 
providing services.  
Vocational Rehabilitation: a government agency that helps students 
  disabilities get ready for a career and eventually obtain a job.  
Individualized Education Program (IEP): a plan that is set up for children with  
disabilities in order to ensure their success through their education.   
Accommodations: modifications or assistance that a college student with disabilities  
 might need to be successful in their academic courses. 
Transition Services: might be included in the student’s Individualized Education Plan so 
that the student is prepared for their postsecondary goals.   
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Chapter 2 
Literature Review 
Introduction 
Beginning college students with disabilities need to know what strategies will 
assist them as they strive to be successful in their college life.  Studies show that college 
students with disabilities struggle academically.  Starting college can be frustrating for 
anyone regardless of whether or not they have a disability but for students with 
disabilities they have an even harder journey.  However, lately regulations have been 
concentrating more on encouraging students to apply to two or four year colleges as a 
way to improve the career opportunity of individuals with disabilities (Wilson, Hoffman, 
& McLaughlin, 2009).  More students with disabilities are enrolling in college (Hadley, 
2011).  There is a need for research on this issue.  In fact, the rights of students with 
disabilities are often overlooked by colleges (Dutta et al., 2009).  The goal of this 
research is to protect the rights of beginning college students with disabilities by giving 
them the strategies and information they need to have a successful college experience.  
There are four research questions that are the basis of this literature review.  
The four research questions are (1) what self-determination skills do students 
need to know more about; (2) What self-advocacy skills could students with disabilities 
use?; (3) What laws associated with transition services and services at universities?; (4) 
What organization and disability awareness activities are at colleges?  This literature 
review is an investigation of existing strategies for beginning college students with 
disabilities for the successful college experience.   
Purpose Statement 
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 The purpose of this study is to investigate what beginning college students with 
disabilities know about strategies that would aid in their success.  Their knowledge of 
self-advocacy, self-determination, laws related to college students with disabilities, 
campus and community resources, and services for beginning college students with 
disabilities will be determined from the survey distributed.  The survey will be analyzed 
in order to create a handbook titled: Survival Guide for Beginning College Students with 
Disabilities.  A handbook is being created in order to help all beginning college students 
with disabilities have a fair chance at being successful in college and ultimately 
graduating and finding a successful career for themselves.  A thorough research of 
literature and research from the investigator will be used to create the handbook.  This 
literature review will be a foundation in which the co-investigator will use to create the 
handbook and so help beginning college students with disabilities by giving them the 
information they need to be successful.  There is not enough research regarding college 
students with disabilities.  Herbert, Welsh, Hong, Atkinson, and Kurtz (2014) reported 
that research into 27 nationwide and legislative databases and nearly 200 articles, 
dissertations, literature, books and institutional links about college and students with 
disabilities resulted in only a small number of findings.  This lack of evidence is a serious 
concern.  This literature helped set up the research so that it could support beginning 
college students with disabilities who need research to help them know how to be 
successful in college.   
Laws for High School and College Students 
 High School students with disabilities are given services through the Individuals 
with Disabilities Education Act Amendments of 1997 (IDEA) (Wilson, Hoffman, & 
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McLaughlin, 2009).  Once they graduate high school and begin college they are given 
services through Section 504 of the Rehabilitation Act of 1973 and the Americans with 
Disabilities Act of 1990 (ADA) (Hadley, 2007).  For students with disabilities, deciding 
which colleges to go to can be a difficult decision.  Still students with disabilities are 
going to college because of the latest changes in laws such as the following: the 
Americans with Disabilities Act Amendments Act of 2008, the Higher Education 
Opportunity Act, and the Post-9/11 Veterans Education Act that enlarges their rights and 
gives them positive reasons for attending college (Mamiseishvili & Koch, 2011).  These 
fundamental civil rights that are protected by those laws allow students with disabilities a 
chance to be successful in college because of the accommodations and services they 
receive. 
Transition from High School to College 
   More students with disabilities are enrolling in college than ever before.  A study 
by the National Organization on Disability (1998) found that college graduates with 
disabilities are 63% more likely to have a job than their peers without a college degree 
(Dutta et al., 2009).  Research proves that attending college is worth the effort for 
students with disabilities in order to secure their future career (Field et al., 2003).   
However, there are still less students with disabilities entering college than students 
without disabilities and they are not as likely to graduate (Mamiseishvili et al., 2012).  Of 
those students with disabilities who begin college 25% of them won't make it past 
freshman year and 51% won’t make it past their third year (Mamiseishvili et al., 2012).  
This transition from high school to college can be very challenging for any student 
regardless if they have a disability.  In fact, the National Longitudinal Transition Study 
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found that students with disabilities were not successfully transitioning into life after high 
school (Wilson et al., 2009).  There needs to be stronger transition services for these 
students.  One study on a one week transition program conducted a survey throughout 
seven years.  The survey resulted in the conclusion that if high school, college, and 
rehabilitation counselors worked together then perhaps the transition between high school 
and college would be easier for students with disabilities (Rothman, Maldonado & 
Rothman, 2008).  Then perhaps students with disabilities would not have to work even 
harder than their peers without disabilities (Quick, Lehmann, & Deniston, 2011).   
Difficulties in College 
 The new responsibilities that beginning college students with disabilities 
experience can be very shocking.  They may think that their accommodations will be 
similar to the ones they received in high school and struggle with their academics because 
they receive fewer accommodations than they are used to, now that they are in college 
(Hadley, 2007).  They are unfamiliar with their responsibilities related to disclosing their 
disability and providing paperwork to the disability office (Hadley, 2011).  Students and 
high school faculty need to be educated on what services and accommodations students 
can receive in college.  It will probably be significantly less then they received in high 
school (Hamblet, 2014).  Also, the more students know about their own disability the 
better prepared they will be to advocate for what they need based on their disability.  
Students need to understand their own strengths and weaknesses and what strategies and 
services they will need to be successful.  They need to be familiar with how to go about 
getting such strategies or services and who can assist them along the way.  Students also 
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have to know how to communicate and work with professors that are less enthusiastic 
about making accommodations or are difficult to work with. 
 Despite these difficulties attending college is worth it for students with disabilities 
because it aids in their independence (Field et al., 2003).  According to the U.S. 
Department of Labor (2012) an individual with a high school diploma will earn one 
million dollars more in a lifetime than an individual with a disability (Banks, 2013).  
Also, individuals with disabilities are overrepresented in correctional facilities (Banks, 
2013).   
Academic Difficulties.  Students cannot be denied access, due to their disability, 
to any program or activity.  They have to be given a chance to be successful in their 
classes.  Although it is usually not on purpose, professors are discriminating students 
with disabilities in their classes.  Professors usually do not know more than the basic law 
requirements.  They most likely have not been taught how to make changes to their 
instruction, in fact most professors rely on lectures (Eckes et al., 2005).  
Students need to be prepared for this.  In high school, teachers are taught to teach 
to each student so each student can learn the way they learn best.  In college, teachers 
teach for much larger classes and are sometimes not as available for students.  Students 
need to know services available on campus to help them through all of their academic 
courses, regardless of the rigor of the course or the professor they are working with.   
Limited Services at Colleges.  The Services for Students with Disabilities Office 
is a very important resource for students with disabilities.  Sometimes students are 
ashamed to disclose their disability and so do not use the services with the disability 
office (Herbert et al., 2014).  Some do not discuss their needs with professors for fear of 
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their instructors’ reaction or what their peers might think of them.  They might not want 
to be viewed as having it easy in their courses.  Receiving appropriate accommodations is 
an important factor in whether or not college students with disabilities continue towards 
graduation (Herbert et al., 2014).  Students might not know how to obtain these 
accommodations or that it is their responsibility (Hong et al., 2007).  Legally colleges are 
not allowed to seek out students with disabilities and so it can be difficult to perform 
research (Eckes et al., 2005).  Disability counselors can talk students through a lot of 
these difficulties and aid in their success. 
Lack of Engagement.  The more involved students are with their campus; 
whether it is through clubs or organizations, volunteering, meeting up with instructors or 
disability coordinators the better their chance for success (Herbert et al., 2014).  
Basically, the more a student has invested in the college, the more likely they are to stay 
and finish their college courses.  Also, the more intrinsically motivated the student is to 
succeed and the higher his or her GPA the better chance of graduating (Mamiseishvili et 
al., 2012).  A high GPA shows that the student is not learning passively, but cares about 
their studies and wants to succeed.  Studies show that students who live on campus do 
better in their academics (Herbert et al., 2014).  They have easy access to meet with their 
professors or faculty.  Regardless, every student with disabilities can be successful in 
college if they know about strategies that will help them to excel in their courses.   
Survival Strategies 
An extensive literature review has revealed that there are four strategies that are 
essential to the successful college experience of students with disabilities.  These 
strategies include: self-advocacy, self-determination, using campus and community 
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resources, and knowing the laws.  Students with disabilities are often not fluent or 
proficient with these strategies or they do not know how to successfully use these 
strategies.  Each one of these strategies can improve the chance of success for college 
students with disabilities.  Self-advocacy is one that has been emphasized in research 
because many students with disabilities begin college without having appropriate self-
advocacy strategies (Hong et al., 2007).  
Strategy 1: Self-advocacy   
Definition of Self-advocacy.  Self-advocacy has long been supported through 
research as essential to students with disabilities success.  To this day teachers have not 
had a way to help students figure out where their self-advocacy strategy level is at and 
how to help them improve and become self-determined (Schreiner, 2007).  In fact, 
students should have these strategies before beginning college.  However, there is hardly 
any research on transition services that help more students go to college (Wilson et al., 
2009).  These transition services could make a big difference for students with 
disabilities’ college experience.  Students with disabilities who do not self-advocate have 
a hard time transitioning to college (Garrison-Wade, 2012).  This strategy is emphasized 
in research as essential for beginning college students with disabilities success.  In fact, 
one study of ten recent college graduates with disabilities that were interviewed stated 
that self-advocacy had made a difference for them personally and for society (Gilles, 
2006).  Students need to know not just the importance of self-advocacy but they need to 
know how to self-advocate and have the confidence to carry it out.  Research is needed to 
determine what students know about their abilities and to help them learn how to handle 
problems that may arise due to their disability (Schreiner, 2007).    
STRATEGIES FOR COLLEGE STUDENTS WITH DISABILITIES 16 
 
 
 
 Self-advocacy happens when someone with a disability explains to their 
instructor, peers, coworker, boss, etc. the specifics of their disability and the 
accommodations they require in order to be able to function within the situation they are 
currently in (Luckner & Becker, 2013).  Self-advocacy is especially important to students 
who have a disability and are surrounded by others who do not (Luckner et al., 2013).  
This is the situation that students with disabilities will find themselves for almost all of 
their classes.  It is easy for beginning college students to assume that their professors will 
understand their needs based on their disability. 
  This is one big difference between high school and college.  Professors do not 
know anything about students’ disabilities unless it is revealed to them by the student due 
to confidentiality issues.  Even if students disclose their disability to the Office of 
Services for Students with Disabilities, they still have to disclose it to their instructors, 
coaches, tutors, etc.  Also, their professor might not know anything about that disability 
or how it will affect the student's learning experience.  Students with disabilities need to 
be sure to properly communicate their disability and the accommodations they will need 
to faculty on campus.  This communication shows how important self-advocacy is for 
students with disabilities.  They can change the way their disability affects their life 
through proper communication.  They should be able to communicate one on one and 
within a group (Luckner et al., 2013).  This type of communication requires confidence 
and is essential for proper self-advocacy (Luckner et al., 2013).  Often students are 
unaware of the services they could be using and struggle with social skills that would 
help them advocate for themselves (Rothman et al., 2008).  Students with disabilities 
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need to be able to explain their disability and understand the effect it will have on the 
various parts of their life (Luckner et al., 2013).   
 College requires that students use self-advocacy and it is imperative for students 
with disabilities success.  Students with disabilities need to be able to speak up for 
themselves and take responsibility for their own education.  Before students with 
disabilities receive accommodations they need to understand their rights and 
responsibilities (Walker & Test, 2011).  They need to know how much assistance they 
will need, what type of accommodations will aid their academic success, and how much 
help they will need from the Services for Students with Disabilities Office.  These 
students need to be able to advocate for themselves because now their family and other 
professionals may not there to do it for them because of transfer of rights (Hadley, 2011).  
This shift in responsibility is one reason why self-advocacy is essential to students with 
disabilities success.  They have to take the leadership role in their own education and 
make sure they have what they need to be successful on campus.   
  This advocacy is important because not only do they have to know what they 
need to be successful, but they have to be able to explain the reasons why they need 
certain accommodations to instructors and/or the disability office (Walker et al., 2011).   
Importance of Self-advocacy.  Self-advocacy strategies were one of the major 
barriers according to students with disabilities in the Florida College System (2009) study 
(Herbert et al., 2014).  Students with disabilities recognize the importance of self-
advocacy.  Self-advocacy or the ability to speak up for both our wants and needs is a 
necessary strategy in college and in employment.  This strategy is not a strategy that is 
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easy to acquire but must be taught (Luckner et al., 2013).  Unfortunately, many college 
students with disabilities have to acquire this strategy on their own after trial and error.   
Previous studies reported self-advocacy as an important strategy to be successful 
in college.  A study done on African American college students with disabilities 
demonstrated that student’s ability to perform the new strategy they were taught, self-
advocacy, was much greater.  To prove this, they would arrange a meeting with a 
professor and ask for accommodations.  Then the researcher interviewed the professor.  
Students stated in their questionnaire that the self-advocacy training was helpful.  The 
results showed that the self-advocacy training helped the students to receive appropriate 
accommodations.  The findings of this study are similar to other studies (Walker et al., 
2011). 
Another survey on self-advocacy was given to 49 students from six different 
school districts.  This study proves that if students learn how to self-advocate it will give 
them a sense of direction and help their overall college experience (Schreiner, 2007).  
This is one of the main goals of the handbook this literature review is helping to create.  
Self-advocacy helps to empower students.  Mamiseishvili and Koch (2012) reported that 
a surprising 73% of students with disabilities in the study had never had an informal 
meeting with a faculty member from their college.  Also, 59.9% had never participated in 
a study group.  This lack of communication keeps them from practicing their self-
advocacy strategies. 
How to Self-advocate.  The first step to effectively self-advocating is simply to 
practice, but then to take it a step further they need to begin asking questions (McCarthy, 
2007).  This sounds simple but really is not.  Students are used to others finding the 
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solution to the problems that arise due to their disability and accepting the solution that is 
found for them.  Now in college, students need to ask their own questions about what 
they need and formulate their own solution.  There will be times when things are going 
well and times when things are more difficult, but it is important to realize that college is 
challenging.  Often due to their disability, things may be more difficult for them but the 
options and services are there to help them succeed as long as they can advocate for 
themselves (McCarthy, 2007).  A study whose participants were 445 students with 
disabilities and four Directors for Students with Disabilities Offices hoped to make a 
change in the high dropout rate of students with disabilities.  The results report that 
students believe there are issues with attitudes towards students with disabilities that keep 
students from receiving accommodations (Dutta et al., 2009).  Students can receive 
appropriate accommodations through successful self-advocating and through knowing the 
laws that protect their rights as college students with disabilities.   
Strategy 2: Knowing the Laws 
Overview of the laws.  The overall increase of students with disabilities in college 
is mostly due to a few federal laws.  All of the following laws ensure equal access to 
post-secondary education for individuals with disabilities: the Individuals with 
Disabilities Education Improvement Act of 2004 (IDEA), the Americans with Disabilities 
Amendments Act of 2008 (ADA), and Section 504 of the Rehabilitation Act of 1973 
(Walker et al., 2011). 
Right now children with disabilities are the first generation to benefit from 
disability policies all throughout their life.  Parents played a large role in the change of 
rights for individuals with disabilities.  They started off small, placing advertisements in 
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the local newspapers to find other parents of children with similar disabilities.  Eventually 
parents who could not get their child in public school began creating their own schools.  
By the 1960's the parent organizations had become national.  Also, an investigation into 
state institutions revealed children were ignored and maltreated.  Eventually civil action 
suits were brought to court for students who were denied an education due to their 
disability.  Adults with disabilities also began advocating for their rights.  There was a 
movement to work towards independent living.  College students with physical 
disabilities were inspired and began working for greater accessibility on campus (Leiter, 
2012).   
Section 504 of the Rehabilitation Act.  Civil rights for individuals with 
disabilities were made into law through Section 504 of the Rehabilitation Act of 1973.  
The president vetoed this twice before signing into law.  This law by itself was not 
enough because of society's negative attitude towards individuals with disabilities.  It was 
not actually until 1977 that regulations took effect and the law had standing.  Due to 
activists efforts Section 504 regulations took effect (Leiter, 2012).  This law was 
essentially a start for college students with disabilities rights.  It required that students 
with disabilities inform their school about their disability so that they can get reasonable 
accommodations (Hong et al., 2007).  
Individuals with Disabilities Education Act.  In 1986 the reauthorization of the 
Education for All Handicapped Act (EHA) or otherwise named Individuals with 
Disabilities Education Act, changed the term handicap to disabilities (Leiter, 2012).  The 
IDEA 2004 required that by age 16 students' courses line up with their future plans 
beyond high school and transition services be provided (Banks, 2013).  The amendments 
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to IDEA done in 1997 and 2004 include changes that require that students with 
disabilities be given general education courses and are held to the same standards.  It also 
encouraged that the transition services include a plan for secondary education (Wilson et 
al., 2009).  The changes made in 2004 emphasize the least restrictive environment for 
students with disabilities and students are given support by a team of professionals with 
different expertise (Hadley, 2011).   
IDEA has made a significant impact on the rights of students with disabilities, but 
has done an injustice for college students with disabilities.  Even though students are 
beginning to participate in the IEP and transition process, the advocates for the student 
are the ones responsible for all the decisions, etc.  This discourages self-advocacy and 
prevents college students’ goal of independence.  College students with disabilities are no 
longer covered under IDEA, but now follow under Section 504 (Field et al., 2003). 
Americans with Disabilities Act.  In 1990 the Americans with Disabilities Act 
came into effect.  Two congressmen with disabilities introduced the bill.  This law 
prohibits discrimination against individuals with disabilities in the work force and public 
services (Leiter, 2012).   
It is extremely important that students understand the laws that relate to them 
(Eckes et al., 2005).  Section 504 of the Rehabilitation Act of 1973 and ADA states that 
an institution receiving federal funding is responsible for providing reasonable 
accommodations to any individual who meets the eligibility requirements.  Section 504 
and ADA also require that the student reveals their disability to the college officials 
(Eckes et al., 2005).   
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In fact college officials are not allowed to make an effort to find students with 
disabilities.  Colleges are not required to make accommodations that are unnecessarily 
burdensome.  They are only required to make accommodations that are related to the 
disability.  They are also not allowed to make proof of a disability overly difficult so that 
they can’t prove they have a disability (Eckes et al., 2005).   
  Once colleges know of the disability they are required to make adjustments so 
that the student can participate in class.  These adjustments could include a tape recorder, 
extra time on tests, etc. (Eckes et al., 2005).  Of course students receive different 
accommodations depending on their disability (Eckes et al., 2005).     
Even though all of these laws have increased the accessibility of college for 
students with disabilities, these students are graduating at significantly lower rates than 
their peers without disabilities.  According to the U.S. Department of Education these 
students still face significant barriers to success (Banks, 2013).   
Strategy 3: Self-determination 
Overview of self-determination.  Several studies have found self-determination 
can be a predictor of success (Herbert et al., 2014).  Self-determination strategies help 
students with disabilities transition from high school to college, have an easier change, 
and remain in college (Getzel, 2008).  There is a lot of literature on the importance of 
self-determination strategies for the transition of students with disabilities entering 
college.  One study concluded that changes in program standards for colleges’ Services 
for Students with Disabilities Offices should emphasize self-determination and the offices 
should advocate for students with disabilities (Shaw et al., 2005).  As more students with 
disabilities enter college they need effective strategies to aid in their success. 
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One critical self-determination strategy is knowledge on how to get 
accommodations and use them.  Now that these students are responsible for their 
accommodations, they need to know how to get their accommodations started.  Students 
with disabilities aren’t using their accommodations for various reasons and thus resulting 
in students being unable to continue college once they are faced with the challenges.  
This is a very serious consequence.  A number of self-determination strategies are 
critical: self-awareness, self-advocacy or knowing one’s rights and defending them, self-
efficacy or confidence in one’s ability, and independence (Walker et al., 2011).   
 One type of self-determination strategy is self-management.  Self-management 
strategies include: time management, organization, and study skills.  Students with 
disabilities recognize these strategies as ones that they need assistance on.  There are 
various programs to help students with disabilities with these strategies, including peer 
coaching.  There are also services on campuses that do tutoring on these strategies and 
there are seminars or informational sessions about these strategies.  Most college 
campuses have freshman fair type of program that gives all students information about 
clubs and organizations on campus.  Lack of these strategies prevents students with 
disabilities from being independent in terms of academics (Getzel, 2008).   
Knowing one's disability.  Often students with disabilities learn passively.  They 
do not know that they are not being aggressive with their learning or they do not know 
how to (Hong et al., 2007).  This might come from the fact that they received a lot of 
services in high school to help them be successful academically.  In college students are 
responsible for their own learning and have to be very active or determined to make sure 
they have a successful college experience.  Essentially often students with any type of 
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disability or disabilities have to work harder than their peers without disabilities.  For 
example, it can take them longer to complete assignments or they need to type out audio 
recordings of class or check their buddy notes for accuracy, etc.  Not only are they 
dealing with the changes of new freedom from high school to college, but they have 
challenges that are different due to their individual disability (Hadley, 2011).   
 In order to not learn passively, students with disabilities need to truly understand 
their own disability and themselves as well.  They need to understand their own strengths 
as well as weaknesses (Hadley, 2007).  Research shows that students have shared that 
they experience low expectations and lack of understanding about their disability.  In this 
case, students don’t understand their disability to the extent where they can share it with 
others (Garrison-Wade, 2004).   
Importance of self-determination.  Students do not just need to know how to get 
accommodations but also the importance of the accommodations as well.  Virginia 
Commonwealth University (VCU) began new support and services for students with 
disabilities at colleges that already have services.  They tested new approaches and 
strategies.  It was determined that one of the important strategies for students with 
disabilities success in college is increasing self-determination strategies (Getzel, 2008).   
 Some don’t fully use their accommodations after they have notified the college of 
their disability because they are embarrassed, trying to be successful without it, or were 
newly diagnosed with it.  These students don’t understand how the services they received 
in high school aided in their academic success.  Colleges are trying new ways of helping 
students with disabilities be successful.  Colleges are starting support groups, training 
students, or using peer mentors (Getzel, 2008).  It is important that college students 
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realize that students who do not have self-determination strategies are less likely to 
graduate (Herbert et al. 2014).   
Receiving appropriate accommodations plays a large role in whether or not 
college students with disabilities persist, but it is difficult to discover why they aren't 
receiving certain accommodations.  Students might not know how to obtain these 
accommodations or that it is their responsibility.   
Strategy 4: Use of Campus and Community Resources 
Overview of resources.  The Services for Students with Disabilities Office is an 
essential resource for college students with disabilities.  Even when students are afraid of 
facing a stigma or being treated different, the use of the services through this office can 
make a difference between academic failure and academic success.  In fact, due to the 
ADA Amendments Act of 2008 more students qualify for accommodations in college 
(Herbert et al. 2014).  Unfortunately according to one study over half of students who 
initially sought out services through the disability office did not receive services (Herbert 
et al, 2014).  Overall students who do use the services of a disability office are satisfied.  
Quite often those that work at the disability office are passionate about their job.  For 
example one article stated that the author changed her title to "disability educator" 
(McCarthy, 2007).  Some colleges have large disability offices with several people 
working but others may be much smaller with one disability coordinator.  Each office 
may run in a different manner, but they all have the same goal, to help students with 
disabilities do well in their academics.   
 One study used the Beginning Postsecondary Students Longitudinal Study data to 
identify the types of services available and what affects students with disabilities 
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persistence in college.  This study showed that more students with disabilities are 
persisting in college.  Students with disabilities have a better chance of success due to an 
increase in disability support services (Mamiseishvili et al., 2011).   
 There are a lot of resources on college campuses besides the disability office such 
as a tutoring center.  Students do not need to wait until they are failing or struggling to 
get help.  Even though professors have large class sizes, colleges such as the participating 
college for this research have programs such as the Center for Supplemental Instruction 
which provides peer run study groups for difficult courses.  This teaches students study 
strategies and what to learn.  They can also receive one on one tutoring and if needed, 
they can recommend additional resources on campus to further help the student.  Another 
resource is the Writing Center which can help students with their writing ability which is 
critical for success in college courses (participating college’s website). 
 College students with disabilities have various experiences after the transition 
from high school to college depending on the services they received and the resources 
that were available to them.  Having a connection with the community is important for 
their success (Gillies, 2007).  Students with disabilities do not always have the access 
they need to transportation or technology.  This can make it difficult for them in college.  
In fact, access is often an issue in law suits.  Community resources such as the Vocational 
Rehabilitation Office can make a huge difference for students with disabilities, especially 
if they work with the high school educators and the disability office at the college 
(Rothman et al., 2008).   
Importance of the effective use of resources.  One study sent surveys out to 
1,600 colleges throughout the United States.  The survey revealed that 55% of the 
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institutions that responded to the survey stated that the number of students with 
disabilities on their campus was based on how many students disclosed their disability 
and did not mean that they were receiving accommodations or services.  Some 
accommodations reported were: additional exam time, classroom note takers, faculty-
provided written class notes or assignments, help with learning or study strategies, 
alternative exam formats, and adaptive equipment and technology.  Also, 44% of 
institutions accept the IEP or Section 504 paperwork as proof of a disability (Raue & 
Coopersmith, 2011).  So some students might be unsure of how to come up with this 
paperwork.   
Students must be self-advocating to fully benefit from any resources or programs.  
In Hadley’s 2007 study students stated they needed the services the college provided to 
be successful.  They also challenged the amount of accommodations and stated that it 
was difficult to be successful with the amount of services they received.  It is important to 
know what services or resources are available for students on campus and in the 
community.  Students with disabilities need to be able to advocate for themselves so they 
can receive what they need do well in their courses.  Students with disabilities should 
take advantage of any new student orientation programs so they can feel as though they 
are a part of the community.  Research proves that the more involved students are on 
campus the better their chance of success.  Students with disabilities that successfully 
complete college have similar careers and financial stability as their peers (Quick et al., 
2011).  This positive outlook is imperative for success.  Even a student's attitude or 
emotional state can make college challenging.  When professors are insensitive to 
students with disabilities it can make college even more emotionally challenging 
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(Garrison-Wade, 2012).  However having the proper tools such as self-advocacy and self-
determination can mean the student knows how to handle these difficult situations and 
knows how to make difficult decisions.   
Conclusion 
 Students with disabilities may seem to be at a disadvantage, but having a 
disability can have a positive impact on their life (Hadley, 2011).  All college students 
can benefit from a positive attitude.  Students with disabilities will have to work hard if 
not harder than their classmates.  Even though the transition from high school to college 
can be overwhelming, with the right strategies and information students with disabilities 
can be successful.  Too often, students with disabilities don't know what information they 
need or what strategies they are lacking or don't know where to look for this information 
or where to look for services.  The goal of this literature review was to find the strategies 
and information that could aid students with disabilities.  The research found through the 
development of this literature review was used to develop a survey to perform further 
research on this issue.  This new research was used in the creation of a handbook to aid 
beginning college students with disabilities in a successful college experience.  This 
literature review will hopefully get more campuses to look at students with disabilities as 
being a part of a diverse community (Hadley, 2011). 
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Chapter 3 
Methodology 
Introduction 
 Research proves that there are not enough studies on students with disabilities in 
the college setting.  Students with disabilities need to know what strategies will aid in 
their success at a post-secondary institution.  The purpose of this research project is to 
determine what college students with disabilities know about reported strategies and 
information that will assist them as they strive to be successful in their courses.  This 
research focuses on the following: self-advocacy, self-determination, campus and 
community resources, and laws related to transition and college students with disabilities.  
There is a very limited amount of literature on college students with disabilities (Herbert 
et al., 2014).  This research was done to benefit those students who need to know what 
strategies have proven to help college students with disabilities.  This research was done 
through a survey of college students with disabilities who are registered to the disability 
office at a college in a Midwestern state.  The survey was analyzed in order to create a 
handbook that gave college students with disabilities information and strategies to aid in 
being successful in college. 
Survey 
Participants.  Participants were college students with disabilities that are 
registered to the Office of Students with Disabilities at a college in a Midwestern state.  
These students were 18 years old or older.  According to the Director of Services for 
Students with Disabilities, there are approximately 200 students with disabilities 
registered to the Office of Students with Disabilities at this college in a Midwestern state.  
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All survey questions are in Appendix D.  According to the website at the participating 
college, the accommodations are determined on an individual basis, but could include: 
modified testing environment, sign language interpreters, and assistance obtaining books 
in audio format.  This research investigated students’ ability to advocate for these 
accommodations.    
Setting.  There were 13,459 students enrolled in the fall of 2013.  The students 
enrolled at the participating college are 45% men and 55% women.  The participating 
college in this study is 82% White, 5% Black, 5% Hispanic, and 2% Asian.  There are 
355,329 individuals living in Allen County.  Allen County consists of 79% White, 11% 
Black, and 2% Asian.  There are 33,491 18-24 year olds in Allen County.  The disability 
office is unable to give information about the demographics of students with disabilities 
who are registered to their office.  In order to protect confidentiality sources were not 
identified in this section. 
Research Design 
  This study used both qualitative and quantitative research methodologies.  Open-
ended questions were asked after a question with choices in the likert scale (1= weak and 
5= strong) for the first set of questions and for the second set of questions (1=strong 
disagree and 5 = strongly agree).   A survey was administered in order to obtain 
information about students’ beliefs and knowledge about self-advocacy, laws, self-
determination, and services available.  The research was designed so that the most 
information could be obtained quickly for the convenience of busy college students.    
Survey Direction and Questions 
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The survey taken by students with disabilities who are registered with the Office 
of Services for Students with Disabilities is the basis of this study.  Students were asked 
to rate their knowledge or understanding of statements provided.  After each statement 
they were asked a specific open-ended question that they could choose to elaborate on or 
may skip to the next question.  This survey was developed with the assistance of the 
primary investigator and was checked by the writing center and fellow classmates.  
Extensive research was essential in the development of this research.      
The first question they were asked to rate their understanding of was: 1. College 
students with disabilities rights under Americans with Disabilities Act.  They were then 
asked What specific rights they are aware of.  An article in the Journal of Vocational 
Rehabilitation was the basis for the inspiration for this question (Rothman et al., 2008).  
The survey in that article was used for students who participated in a transition program 
during the summer.  They were asked to rate the level of importance of certain statements 
for their career.  Certain statements helped create the survey. 
The next question, 2.  Accommodations or services available at the campus this 
study was conducted at, such as the Writing Center, asked students to rate their 
knowledge of services on the campus they are attending.  After rating the statement 
several open-ended questions were asked: What kind of accommodations or services do 
you know the college this study was conducted at provides?; Which do you use?; and 
How was your experience with those accommodations or experiences?  These questions 
were considered for this survey several years ago; however a survey in an article from the 
Journal of Vocational Rehabilitation asked students to rate the importance of resources 
and needs on campus, which inspired this statement and questions (Rothman et al., 2008).    
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 The third question on the survey that students were asked to rate based on their 
knowledge or understanding: Community resources for the successful university 
experience for students with disabilities.  After this statement the following two questions 
were asked: Which community resources have you used and How was your experience 
with these resources?  Many sources reiterate the importance of using community 
resources before students are performing poorly academically in order to help them 
succeed.  An article in the Journal for Vocational Rehabilitation mentions a specific 
community resource in their survey, a rehabilitation agency (Rothman et al., 2008).  This 
statement is important in this survey because it gives the basis of what college students 
with disabilities know about the resources available to them.  
 The fourth question provided on this survey for college students with disabilities 
asked them to rate their Knowledge or understanding of academic strategies or What 
helps them succeed in their college courses, such as sitting up front or getting to know 
their instructors.  After rating the statement students were asked What strategies have 
worked for them.  This question was considered several years ago, but is also inspired 
from a specific article (Rothman et al, 2008).  Specific strategies were asked in the survey 
from that article such as knowing their own strengths and weaknesses.  These strategies 
can aid students in their academics and thus inspired this question.  
The fifth question asked the college student with disabilities to rate Their 
understanding of their own disability.  This question is also asked in an article from the 
Journal of Vocational Rehabilitation, except it asked them to rate its benefit from no 
benefit to great benefit (Rothman et al, 2008).  There was no open-ended question 
following this statement because it is a very straight forward question.   
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The sixth statement asked college students with disabilities to rate Their 
understanding of their own self-esteem or self-worth.  This question, although worded 
differently, was found from a survey in a study (Rothman et al., 2008).  The survey asked 
students who were involved in a summer program to rate the benefits.  There is no open-
ended question following this statement either.   
The seventh question for college students with disabilities asked students to rate 
Their understanding or knowledge of self-advocacy, or making decisions about their 
accommodations or talking to their instructors about their disability.  This statement is 
followed by a question which asked students what their Definition of self-advocacy is.  
This question was very important because it helped create a handbook to help students 
with disabilities.  This question also came from an article (Rothman et al., 2008).  
The next set of questions are slightly different then the above because they asked 
college students with disabilities to rate how strongly they agree or disagree on the 
statements.  The eighth question asked students to rate how strongly they agree or 
disagree with the statement: I am comfortable talking to my professors about my 
disability.  After this statement students were asked to Explain their response.  This 
question was inspired from the concept of self-advocacy, but also came from a 
dissertation which asked students to state how strongly they agree or disagree with a 
similar statement (Eddy, 2010).   
The next question for college students with disabilities asked them to state how 
strongly they agree or disagree with the following statement: I consider my strengths and 
weaknesses before I make goals for my career.  After this statement students were asked 
How their strengths and weaknesses affect their decision making.  This is an important 
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part of being successful in college and was adapted from a survey that had a similar 
statement (Eddy, 2010).  This survey was taken from a dissertation that focuses on the 
transition from high school to college.  
The tenth question for college students with disabilities asked students to rate how 
strongly they agree or disagree with this statement: I speak out to make sure my legal 
rights are followed.  The question following this statement asked them What their next 
step would be if their legal rights regarding their disability were violated.  This question 
was adapted from a survey that asked students if they speak out when their legal rights 
are violated (Eddy, 2010).  This question is important because this is a part of being self-
determined.  They won’t let anything stand in their way from being successful.   
The eleventh question for college students with disabilities asked students to rate 
if they strongly agree or disagree with this statement: I seek out services on campus if I 
am struggling in class and then the following open-ended question was asked: What 
services are you aware of?  These questions were adapted from a survey in a dissertation 
that asks students if they agree or disagree that they know what services they need (Eddy, 
2010).  This is important for the creation of a handbook to help students survive college 
because often students with disabilities are often embarrassed to use services.  
The last question asked students about self-advocacy which is addressed earlier as 
well because of its importance.  Students are asked to rate how strongly they agree or 
disagree with the statement: I knew how to advocate for myself before beginning college 
and they were also asked where they learned to advocate for themselves.  This helped the 
handbook to be more specific in helping students with self-advocacy strategies.  This 
question was also adapted from a dissertation survey (Eddy, 2010).          
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 The results of the survey were used to help write a handbook titled: Survival 
Guide for Beginning College Students with Disabilities which can be found in Chapter 5. 
Table 1  
Survey Item Categories and Question Types 
Categories Rating Questions Open-ended Questions 
Laws o College students with 
disabilities rights 
under Americans with 
Disabilities Act. 
 
o I speak out to make 
            sure my legal rights 
            are followed. 
 
o What rights under the 
Americans with 
Disabilities Act are 
you aware of? 
 
o What would be your 
next step if your legal 
rights regarding your 
disability 
            were violated? 
Campus and Community 
Resources 
o Accommodations or 
services available at 
the participating 
college (e.g., Writing 
center). 
 
o Community resources 
            for the successful 
            university experience                              
 for students with  
 disabilities 
 in Indiana. 
 
o I seek out services 
 on campus if I am 
 struggling in class. 
o What kind of 
accommodations or 
services do you know 
the participating 
college 
provides?  Which do 
you use?  How was 
your experience with 
those
accommodations or 
experiences? 
 
o Which community 
resources have you 
used?  How was your 
experience 
 with these resources. 
 
o What services are you 
aware of 
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Categories Rating Questions Open-ended Questions 
Self-Advocacy o Academic 
Strategies (what helps 
 you succeed in your 
 college courses) e.g., 
 Sitting up front or 
 getting to know your 
 instructors. 
 
o Self-advocacy  
(making decisions 
about your 
 accommodations or 
 talking to your 
 instructors about your 
 disability). 
 
o I am comfortable 
 talking to my 
 professors about my 
 disability. 
 
o I knew how to 
 advocate for myself 
 before beginning 
 college. 
o What strategies have 
worked for you? 
 
o What is your 
definition of self-
advocacy? 
 
o Explain your 
response.  
 
o Where did you learn 
to advocate for 
yourself? 
Self-Determination o Understanding of my 
 Own Disability. 
 
o Self-esteem or self- 
Confidence. 
 
o I consider my 
 strengths and 
 weaknesses before I 
 make goals for my 
 career. 
 
o How do your 
strengths and 
weaknesses affect 
your decision-
making? 
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Categories Rating Questions Open-ended Questions 
Other N/A o What advice would 
you have for an 
incoming freshman 
with disabilities? 
 
Recruitment and Data Collection Procedures/Methods 
 The Director of Services for Students with Disabilities Office at a college in a 
Midwestern state had approved this study and sent out an email with a link to a survey to 
students registered to the Services for Students with Disabilities Office at a college in a 
Midwestern state.  The primary investigator provided, the Director of Services for 
Students with Disabilities at a college in a Midwestern state, with the survey.  The email 
was written by the investigator but was sent out by the Director of Students with 
Disabilities Office at this college.  The email (Appendix B) contained a direct link to the 
survey through surveymonkey.com.  A reminder email (Appendix C) was sent out after 
the first email for any students who did not fill out the survey after receiving the first 
email.  The second email was similar to the first but more condensed.  The participants 
took the survey at a location of their choice.  The email could have been accessed 
anywhere they have access to the internet and the survey could have been taken anywhere 
as well.  No sensitive and/or identifiable information was asked.  The participants were 
not asked any questions on their identity.  They could skip any questions or stop the 
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survey at anytime.  The participation in this survey was voluntary.  The investigator did 
not receive any information about participants at any time and did not have access to their 
information.     
Data analysis procedures/methods 
 Once surveys had been completed, the answers were analyzed to find out the 
levels of students’ knowledge and understanding of identified strategies and also to 
identify the strategies that college students with disabilities need to be trained on or 
informed about for their success in college.  The information was used to create a 
handbook to assist students with disabilities in their road to surviving college.  If a 
majority of students were answering certain questions in a similar manner then certain 
chapters of the handbook were expanded or a section added to make sure that the 
handbook was going to help these students with what information or strategies they are 
seeking or struggling with.  
Development of the Special Project 
 An extensive literature review reported a lack of understanding in self-advocacy, 
self-determination, laws related to college students with disabilities, and campus and 
community resources.  The gap led to a research based survey.  After the survey was 
conducted it led to the development of a handbook to help students with disabilities 
survive college.   
 This handbook thoroughly covered survival strategies for students with 
disabilities.  Four survival strategies were examined: self-determination, self-advocacy, 
laws associated with college students with disabilities.  A step-by-step guideline was 
provided for each strategy.   
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The handbook was organized into five chapters, plus an acknowledgement, a 
paragraph describing how to use this book, and a description of my personal story.  This 
handbook provides information to beginning college students with disabilities so that 
they could strengthen their self-advocacy and self-determination strategies, learn about 
disability laws related to college students, and discover services available.  This 
handbook is a guiding tool as they begin the challenging transition from high school to 
college.  Students with disabilities have a lot of changes as they begin college.  This 
handbook will hopefully help them face the challenges they encounter with a proactive 
strategic mind.   
Chapter one of the handbook covered self-advocacy.  Specifically the chapter 
began with what self-advocacy is and facts about self-advocacy.  In order to know how to 
self-advocate, students need to know the misconceptions of it.  There are descriptions and 
charts on types of self-advocacy and ways to self-advocate that the students can 
implement in their life.  There is also a self-advocacy assessment.    
Chapter two focused on self-determination.  It explained what self-determination 
means and facts about it.  The facts are described in detail.  There is also a chart to help 
the student understand self-determination strategies.  Self-determination has several 
components that are covered in this chapter.   
Laws related to college students with disabilities were the topic of chapter three.  
This chapter was written in an easy to read format to help these students with disabilities 
become more knowledgeable on the laws related to them.  It is important that they 
understand the laws that protect their rights so that they can be their own advocate.   
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The fifth chapter covered community and campus resources.  This chapter gave 
an overview of various resources in Indiana and general campus resources you can find at 
a college.  Unfortunately, research shows that often students with disabilities do not use 
the resources available to them for various reasons.  A list was provided of statewide 
resources with contact information provided.  Students will be provided with ways to use 
these resources to maximize their potential for success.   
Analysis of Previously Published Handbooks 
Title: College Success for Students with Learning Disabilities.  This handbook 
was written to assist students with learning disabilities throughout their road in college, 
but in the introduction it specifically states that all students with disabilities who serve 
under Section 504 would benefit from this handbook.  This book was written more for 
high school students as they prepare for college.  Chapter one goes through the transition 
process step by step.  This chapter describes the IEP process and student led meetings.  It 
starts with explaining how an eighth grader can prepare for college and goes through the 
grade levels.  Also included in this chapter is a checklist for college planning in 11
th
 and 
12
th
 grades.  Each chapter ends with an interview of students.  Specific resources are 
provided as well.  The next chapter is all about self-advocacy.  This chapter also goes 
through the laws related to students with disabilities.  A detailed explanation of self-
determination was provided.  A self-advocacy strategies worksheet and websites related 
to self-advocacy were given in this chapter.  The third chapter goes through the process 
of deciding what college to go to.  Worksheets and resources are also provided in this 
chapter.  For example, a sample form that the disability office required was provided.  
Chapter four goes through the preparations required to attend college such as writing the 
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college essay, filling out the application, getting letters of recommendation and so forth.  
Chapter five gave them a step by step guide to being successful academically in college.  
The last chapter is about transitioning to the college life.  It even gives advice on what to 
do if things go wrong.   
 Strengths.  This book has a lot of resources for students with disabilities.  The 
websites and forms provided would be very helpful to beginning college students.  Also, 
this book is in an easy to read format that allows students to quickly look at an area that 
would help them the most.  There are a lot of details provided in this book that might be 
essential for a student with disabilities as they strive for success.   
Weakness.  This book is written for students before they begin college.  Only the 
last two chapters are relevant to students enrolled in college.  Also, it begins the transition 
process at a young age and so might make this book for the younger reader.  It is only 
written for students with learning disabilities, even though it states it could be used for 
any students with disabilities, regardless of the specific disability they have.   
Title: Transition to Postsecondary Education for Students with Disabilities 
    This book begins with an introduction that states that the purpose of this book is 
for teachers, coordinators, counselors, professionals, families, and advocates.  The first 
chapter describes the student in transition to postsecondary.  The next chapter was about 
what changes for students as they move from secondary to postsecondary.  There are a lot 
of changes students with disabilities encounter.  The third chapter was about self-
determination and self-advocacy strategies.  These strategies are defined and it explains 
how students can learn these strategies.  It specifically goes into how schools and 
professionals can assist students with disabilities and help them transition.  The fourth 
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chapter is about preparing for college.  The fifth chapter is about career technical 
education.  It gives the laws behind this type of education, how it began, planning for 
transition to this type of education, accommodations for courses, and assessment of 
planning and transition in this chapter.  The sixth chapter focuses on transition to self-
determination, self-advocacy, college services, and college learning.  This chapter gave a 
list of what students need to do from middle school throughout high school to prepare for 
this transition.  Chapter 7 was about the role of community agencies in supporting this 
transition.  It lists agencies or services that do assist students in the transition to college.  
Chapter 8 was interviews with current students.  Chapter 9 went through considerations 
for students with specific disabilities.   
Strengths.  Chapter 6 of this book would be the most helpful section of this book 
for college students with disabilities.  Self-advocacy and self-determination are so 
essential that students need all the information they can get.  The table comparing high 
school and college would be a great tool for beginning college students with disabilities.  
This book goes through the different professionals that could help students with 
disabilities.  It gives real examples and reflections.   
Weaknesses.  This book was written for professionals that work with students 
with disabilities and was not written for students.  In fact, one or two chapters out of the 
book would be helpful to students.  It was not written in an easy to read format like the 
other handbook described.  This book was all about transition and not so much about 
helping students that have already begun college.   
Title: Do-It! 
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The third handbook was an online tutorial titled: Do-It.  The purpose of this 
handbook was to give advice to teenagers thinking of attending college and to give them 
resources.  First they need to plan steps to prepare for college and find reasons for 
attending college.  Website links are provided with more information.  The next step is to 
know their learning style and a learning style inventory is provided with a link.  They 
also need to be academically prepared and can map their future with the link provided.  
Students with disabilities need to know themselves, specifically their strategies, interests, 
and personality.  Knowing their strategies and interests will help them plan their career 
and a link is also provided.  Two career quizzes are provided and one humorous career 
quiz.  Students can also enter their talents into a website to see what occupation would 
suit them or they can enter a college major to see what career options there are.  Students 
with disabilities should consider different type of degrees and schools.  One website helps 
them select a school.  Another website shows what level of a degree you have to have for 
different occupations.  An online video on transition is provided as a resource.  Students 
should also consider what accommodations they might need and should know their rights 
and responsibilities, three website links are provided.  Six links are given next so students 
can explore campuses.  Students with disabilities cannot attend college without funding 
options and so six websites are provided on this topic.  Students with disabilities need to 
know how to use technology to help them succeed; six websites are provided on this 
topic.  Having a mentor or role model will help them have a successful college 
experience and so six websites are provided.  A list of resources is provided.   
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Strengths.  This online tutorial is user friendly and its purpose is for students with 
disabilities.  It is convenient and has a great number of resources.  This tutorial is a great 
place to start for students considering college.   
Weaknesses.  Some of the links were helpful and some were irrelevant.  This is 
for college bound students and not necessarily for students who have already begun 
college.   
Implications for the Development of the New Handbook 
Although, all of the handbooks had some strengths and weaknesses, none of them 
were written for beginning college students with disabilities.  Some of them were written 
in an easy to read format and some were not.  This new handbook was written in reader 
friendly format for all students regardless of their disability.  It was written for students 
who are currently enrolled in college to help them have a successful college experience.   
Summary 
After an extensive review of literature a survey was created to investigate what 
strategies or information college students with disabilities are familiar with.  The 
literature reiterates that there is not enough research on college students with disabilities.  
It also explains the importance of self-advocacy, self-determination, college and 
community resources, and knowledge of laws related to college students with disabilities.  
This study was the foundation for the creation of a handbook for beginning college 
students with disabilities for the successful college completion.  The goal of this 
handbook is to help college students with disabilities have a positive college experience.   
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Chapter 4 
Results   
Introduction 
 The purpose of this survey was to determine what college students with 
disabilities know about strategies and information that will assist them as they strive to 
have a successful college experience.  This survey covers the following: self-advocacy, 
self-determination, campus and community resources, and laws related to college 
students with disabilities.  This survey was emailed out to approximately 200 college 
students with disabilities who are registered to the Office of Services for Students with 
Disabilities at the participating college.  The email was produced by the investigator and 
sent out by the Director of the Office of Services for Students with Disabilities.  Some of 
the students who completed the survey chose to skip certain questions.    
The email was sent out on November 12, 2014 and also a reminder email was sent 
out November 25, 2014.  After the first email was sent out there were fourteen responses 
the first day the survey was emailed out.  After the second email was sent out there were 
five responses the first day on November 25, 2014.  The survey was closed to the public 
on December 31, 2014. Tables 2 and 3 explain findings of this survey.   
 A total of 31 students out of approximately 200 completed the survey.  It is 
unknown how many of the 200 were active students and how many had a temporary 
disability.  Also, some of these students might not have had an IEP in Secondary 
Education and may have registered for one specific accommodation that might have been 
temporary for one class.  No demographic information or any information of any kind 
was provided to the investigator about these approximately 200 students.   
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Data Analysis 
 This survey was done through surveymonkey.com which tracks when participants 
take their survey and how long it takes them to complete the survey.  The average time it 
took to complete this survey was 18 minutes.  It took some students over an hour to 
complete the survey.  Some of the likert scale questions were knowledge questions and 
some were agreement questions.  The scale of one to five is the same for both type of 
questions except for in the knowledge questions one equals weak and five equals strong 
and for the agreement questions, one equals strongly disagree and five equals strongly 
agree.  Again, there were a total of 31 students who completed this survey. 
Laws   
 The first question: College Students with Disabilities rights under the Americans 
with Disabilities Act (See Table 2).  This question is important because it emphasizes the 
need for information on laws related to college students with disabilities.  This question 
asks specifically about the Americans with Disabilities Act.  The majority of students 
who answered this question rated themselves fairly low on their understanding of this law 
and their rights under it.  Eighty percent of the 30 students who answered this question 
gave themselves a one or two on the likert scale on their understanding of their rights 
under the Americans with Disabilities Act.  This may be due to students being 
uninformed about their rights and not knowing the importance of understanding the laws 
that protect their rights as a college student with a disability.  
 The next question: I speak out to make sure my legal rights are followed (See 
Table 3).  The responses to this question are varied but with a majority of students rating 
themselves as a one on the likert scale as to the fact that they do not speak up about their 
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legal rights to make sure they are followed.  In fact, 38% of the 24 students who 
answered this question rated themselves as a one.  The open-ended question on this 
statement provided a lot more insight as to the reasons for the various responses.   
 There are two opened-ended questions related to the laws of college students with 
disabilities.  The first question:  What rights under the Americans with Disabilities Act 
are you aware of?  Out of the 25 students who completed this question, ten students 
basically stated they knew nothing about this law.  One student simply stated, “equal 
opportunity” and another that “there should be ramps and doors.”  These students’ 
understanding of the law was limited.  However, others gave very knowledgeable 
answers about this law, such as “I’m aware of the rights for employees to not be 
discriminated against because of their disability, and that employers are required to make 
reasonable accommodations for those employees with disabilities that affect their jobs.”  
The second question related to laws was: What would be your next step if your legal 
rights regarding your disability were violated?  Out of the 20 students who answered this 
question, three students stated something about going to the Services for Students with 
Disabilities Office for help.  Seven students said they would basically not do anything.  
One person even stated, “My rights were violated, I chose to suck it up so that I can get 
an education” and another students said, “I would try to accept whatever they do, because 
when you stand up for yourself, it is noticeable on your report card.”  Another student 
even said that they would “prove that my disability is not a burden for me or anyone 
else.”  A complete list of responses to this question can be found in Appendix I.  These 
answers are the very reason a handbook for beginning college students with disabilities is 
so important.  It would help college students with disabilities to know their rights and feel 
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comfortable speaking up for themselves.  Overall, the college students with disabilities 
who answered this survey do not have a good understanding of the laws that protect their 
rights.   
Self-advocacy  
 The first statement about self-advocacy: Academic strategies (what helps you 
succeed in your college courses) e.g. Sitting up front or getting to know your instructor 
(See Table 2).  Out of 30 students who answered this question 33% rated their knowledge 
of academic strategies as a five on the likert scale and so stating that they know what 
strategies help them academically.  This is an excellent finding; however, the results were 
still somewhat spread out on the likert scale.  It is important that all students are given 
information on what strategies will help them have a better college experience and so 
help more students with disabilities graduate.  
 The next question about self-advocacy: Self-advocacy (making decisions about 
your accommodations or talking to your instructors about your disability) (See Table 2).  
Out of the 30 students who answered this question 74% of students rated themselves a 
three or higher; however, 17% rated themselves at the lowest end of the scale for their 
knowledge or understanding of self-advocacy.  Since research has so thoroughly shown 
the importance of self-advocacy for students with disabilities success it is important that 
all students realize what self-advocacy is and the importance of being their own advocate.  
 The next question about self-advocacy: I am comfortable talking to my professors 
about my disability (See Table 3).  Out of the 25 who answered this question the majority 
of the responses show that students feel comfortable about talking to their professors in 
general.  Eighty-eight percent of students rated their comfort with talking to professors as 
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a three and up.  So a large majority of students with disabilities at this participating 
college that completed this survey are comfortable talking to their professors.  
 The next question regarding self-advocacy: I knew how to advocate for myself 
before beginning college (See Table 3).  Twenty-five students responded to this question 
by rating themselves fairly low and so stating they did not know how to advocate for 
themselves before beginning college.  In fact, 32% answered a one on the likert scale.  
This further reiterates the need for college students with disabilities to have information 
on self-advocacy so they can learn this skill as soon as possible.  
  There were four open-ended questions related to self-advocacy.  The first 
question was: What strategies have worked for you?  Out of the 29 students who 
answered this question, 11 students stated they sit up front.  This was actually an example 
for the question before this one.  Fifteen students stated something about communicating 
with their professor.  Other students gave more specific strategies, such as using a note 
taker or taking notes on their laptop.   
The second open-ended question related to self-advocacy was: What is your 
definition of self-advocacy.  The responses of the 30 students who answered this question 
were personal and varied.  About eight of the respondents put something about speaking 
up for themselves.   
The third open-ended question related to self-advocacy was: Explain your 
response.  This question came after a statement in which participants were asked to rate 
how comfortable they are talking to their professors.  Out of the 22 responses there were 
about ten positive responses this question where the students stated something about 
being able to communicate with the professor.  One student stated he or she was 
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comfortable but the professors are often uncomfortable with how to handle a student with 
disabilities.   
The last open-ended question related to self-advocacy was: Where did you learn 
to advocate for yourself?  The answers of the 23 students who answered this question 
varied based on personal experiences.  Such as, “things getting really bad”, “at the 
hospital”, “real life experiences”, “watching movies”, “neurological rehab.”, “family”, 
“parents”, “disability office”, “Vocational Rehabilitation”, and “army”.  None of these 
answers stated that they learned about it through a handbook.  This handbook gives more 
college students with disabilities the chance to learn how to advocate for themselves and 
so perhaps they don’t have to learn it the hard way such as going through a difficult life 
experience. 
Overall, the college students with disabilities who answered the questions about 
self-advocacy had good knowledge about self-advocacy.  However, a majority of them 
did not know how to advocate for themselves before beginning college.    
Self-determination 
 The first question related to self-determination: Understanding of my own 
disability (See Table 2).  Out of the thirty students who answered this question, 87% of 
participants in this survey rated their understanding of their disability as a four or five.  
This is a positive response to this question because it shows students know about their 
own disability.  In order to be self-determined students have to know about their 
disability so that they can determine how to best be successful and make the right 
decisions for themselves.  This is really important because the handbook does not contain 
information about each type of disability.  
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 The next question related to self-determination asks students to rate their self-
esteem or self-confidence (See Table 3).  Out of the 30 students who completed this 
question 57% of them rated their self-esteem or self-confidence at a four or five.  This 
means that a majority of these students feel as though they have strong self-esteem or 
self-confidence.  This is important because without self-confidence students will struggle 
to be self-determined.   
 The third question related to self-determination: I consider my strengths and 
weaknesses before I make goals for my career (See Table 3).  Out of the 24 students who 
chose to answer this question 96% of them rated themselves a three or higher on the likert 
scale.  So a majority of them think about their strengths and weaknesses before making a 
decision.  This is an important aspect of self-determination because in order to be able to 
determine what is best they have to know themselves.   
 The last question related to self-determination is an open-ended question that asks 
students, how do your strengths and weaknesses affect your decision-making.  The 
answers of the 22 students who answered this question varied greatly but one common 
theme was that most of the answers stated they think about their strengths and 
weaknesses in some form of manner.  Overall, students with disabilities who answered 
these self-determination questions were confident and understood their disability.  They 
considered their strengths and weaknesses before making decisions and were self-
determined.  
Campus and Community Resources 
 The first question: Accommodations or services available at the participating 
college (e.g., Writing Center) (See Table 2).  Out of the 30 students who answered this 
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question most of the students felt they had a strong understanding of what 
accommodations or services are available at their college.  In fact, 67% rated themselves 
as a 3 or higher on the likert scale.  All students need to be given information about what 
is there to help them have a successful college experience.  
 The next question related to campus and community resources: Community 
resources for the successful university experience for students with disabilities in Indiana 
(See Table 2).  This question is essential to the development of the handbook because it 
shows a large majority of students are unaware of what resources are available for them 
as a college student with a disability.  Ninety-three percent of the 29 students who 
answered this question rated their understanding or knowledge of community resources 
as a one or two.   
 The next question related to campus and community resources: I seek out services 
on campus if I am struggling in class (See Table 2).  The responses of the 25 students 
who answered this question varied with a majority of students, 68% rating themselves a 
three or higher on the likert scale.  It is important that students do seek out services so 
that they do not end up dropping out.  
 There are four open-ended questions related to campus and community resources.  
The first set of questions: What kind of accommodations or services do you know the 
participating college provides?  Which do you use?  How was your experience with those 
accommodations or experiences?  Out of the 30 students who answered this question, ten 
students stated extra time on tests.  There were various accommodations and services 
mentioned such as: room for testing, note taker, substitute course, recording, testing 
center, books in PDF form, counseling, and interpreters.  One student even stated he or 
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she has one more semester until they graduate and they just realized now the 
accommodations and services available.  
The next set of questions, What community resources have you used?  How was 
your experience with these resources?  Some of the 24 students that answered this 
question mentioned these resources: Easter seals, Vocational Rehabilitation, busing 
system, and Learning Ally.  Sixteen students responded something like, none or don’t 
know any.  This reiterates the importance of getting students this information.  The last 
open-ended question related to campus and community resources asks students: What 
services are you aware of?  Some of the 19 students that answered this question 
mentioned these resources: Office of Services for Students with Disabilities, Math help 
center, teacher’s assistants, tutoring, writing center, and professor’s office hours.  To 
emphasize the need for information one student even stated, “There are no services, they 
don’t provide a study area for us, not all of our classes have tutors, there are no special 
conditions, you get a place to take a test so there are no real services that I know of.” 
 Overall, students with disabilities who answered the campus and community 
resources questions on this survey did not have a good understanding of what is out there 
to help them.  They did understand what accommodations are available on campus.  They 
also seek out services if they are struggling.     
Student Recommendations 
 At the end of the survey students were asked: What advice would you have for an 
incoming freshman with disabilities?  Twenty-five students answered this question.  Four 
students suggested using the Office of Services for Students with Disabilities.  All of the 
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responses offered legitimate advice and so was utilized in the handbook.  Students 
emphasized the need to ask for help, use strategies, and work hard.   
Conclusion 
 The two areas that the survey showed that students struggle with is campus and 
community resources and knowledge of the laws that protect college students with 
disabilities.  They need this information provided to them as they enter college in some 
form of manner.  Also, a majority of students begin college without knowing how to self-
advocate and so are forced to learn through trial and error.  These students wait until they 
encounter a problem before they seek out services and/or accommodations.  Overall, 
college students with disabilities would benefit from a handbook that gives them 
information on self-advocacy, self-determination, laws, and campus and community 
resources.    
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Table 2. 
 Percentages and Frequencies of the Responses of College Students with Disabilities:  
Level of Understanding 
  1  
(Weak) 
2 3 4 5  
(Strong) 
 Laws  57% 
n=17 
23% 
n=7 
10% 
n= 3 
3% 
n=1 
7% 
n=2 
Self- advocacy: 
Academic 
Strategies  
13% 
n=4 
10% 
n=3 
23% 
n=7 
20% 
n=6 
33% 
n=1-0 
Self-advocacy: 
Making 
Decisions  
17% 
n=5 
10% 
n=3 
27% 
n=8 
20%  
n=6 
27% 
n=8 
Self-advocacy: 
Accommodations 
or services 
available at the 
participating 
college 
10% 
n=3 
23% 
n=7 
17% 
n=5 
13% 
n=4 
37% 
n= 11 
Self-
determination: 
Understanding of 
my own 
10%  
n=3  
0% 
n=0  
3% 
n=1  
27% 
n=8  
60% 
n=18 
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disability 
Community 
Resources  
76% 
n=22  
17% 
n=5  
3% 
n=1  
0% 
n=0  
3%  
n=1  
Campus 
Services 
12% 
n=3 
20% 
n=5  
36% 
n=9  
16% 
n=4  
16% 
n=4 
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Table 3 
Percentages and Frequencies of Responses of College Students with Disabilities 
  1 
 (Strongly 
Disagree) 
 2  3  4  5 
 (Strongly 
Agree) 
Laws:  
Legal Rights 
38% 
n=9 
12% 
n=3 
25% 
n=6 
4% 
n=1 
21% 
n=5 
Self- advocacy: 
Talking to My 
Professors 
8% 
n=2 
4% 
n=1 
28% 
n=7 
32% 
n=8 
28% 
n=7 
Self- advocacy: 
Advocate for 
Myself  
32% 
n=8 
16% 
n=4 
20% 
n=5 
24% 
n=6 
8% 
n=2 
Self-
determination: 
Self-esteem  
23% 
n=7 
3% 
n=1 
17% 
n=5 
10% 
n=3 
47% 
n=14 
Self- 
determination: 
Consider 
Strengths and 
Weaknesses  
0% 
n=0 
4% 
n=1 
42% 
n=10 
33% 
n=8 
21% 
n=5 
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How to use this book 
 This handbook is a tool for beginning college students with disabilities to 
help them as they go through college.  My goal is that it will assist you by giving 
you strategies in self-advocacy and self-determination.  Research has shown that 
these are necessary for success in academics.  Also, campus and community 
resources are not just for when students are struggling; these resources will 
hopefully help you have a better college experience.  Last, knowing your legal 
rights is a necessity for advocating for yourself not just as you survive college, but 
as you begin your career as well.   
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My Story  
                                                                                                                                     
 My name is Kate Jones.  I found out that I was hearing impaired 
when I was in Kindergarten and it changed my life in a big way.  My 
parents tried to get me into a private school, but they would not let me 
attend due to my disability.  I had to work hard to get caught up in 
school and struggled to fit in with my peers.  I taught myself how to lip 
read.  I was advanced in my verbal skills, which helped.  However, I was an 
outcast in school and bullied.  The public school I attended tried to help by 
having an educational talk on being hearing impaired, but it simply made things 
worse.  My speech therapist really reached out to me, which made a big difference 
in my life.  However, things did not get better with the bullying and so my parents 
pulled me out after fourth grade and I was allowed to attend a private school at 
that point.  I did not receive any Special Education services because I attended a 
private school.  I had some issues with my teachers providing accommodations 
and my mom taught me the importance of being my own advocate and standing 
up for myself.  I started a class on sign language in high school which really 
started my passion for disabilities and working to make a difference.  I was very 
self-determined that my disability would not be an issue in my academics.   
 In college, I also came across issues with instructors providing 
accommodations.  In fact during my freshman year, while attending a private 
college, I had to drop out of a class for a professor who would not provide written 
questions for oral quizzes.  At this time, I did not understand my legal rights or 
the different resources that could assist me with this type of situation.  I was very 
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passionate about helping people with disabilities and so started working towards 
raising money to get technology in a local theater for individuals who were 
hearing impaired, deaf, sight impaired, or blind.  I worked as an intern at the 
Office of Services for Students with Disabilities while attending college.  I 
received my bachelors in Secondary Education, English.  I worked for a couple 
years as an English teacher before becoming a stay at home mom.  I love being a 
stay at home mom to my four children.  
I am now working towards getting my Masters in Special Education.  My 
passion has continued to grow.  I hope to work with a nonprofit or local college 
and work to make things better for individuals with disabilities.   
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Chapter 1:  
 
Survey Study:  
Understanding and 
Knowledge of College 
Students with 
Disabilities 
 
 
“So many of our dreams at first seem impossible, then they seem 
improbable, and then, when we summon the will, they soon become 
inevitable.”  
Christopher Reeve 
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Background Information of the Survey Study: 
College Students with Disabilities 
 
The purpose of this survey was to determine what college students with 
disabilities know about strategies and information that will assist them as they 
strive to have a successful college experience.  This survey covered the following: 
self-advocacy, self-determination, campus and community resources, and laws 
related to college students with disabilities.  This survey was emailed out to 
college students with disabilities who were registered to the Services for Students 
with Disabilities Office at the participating college.  The email was produced by 
the investigator and sent out by the Director of the Office of Services for Students 
with Disabilities.  The email specifically stated that students could stop the survey 
at any time.  Some of the students who completed the survey chose to skip certain 
questions.  The email was sent out on November 12, 2014 and also a reminder 
email was sent out November 25, 2014. 
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Understanding of College Students with Disabilities 
about Laws, Self-advocacy, Self-determination, and 
Campus/Community Resources 
 
Laws 
There were two opened-ended questions related to the laws of college 
students with disabilities.  The first question:  What rights under the Americans 
with Disabilities Act are you aware of?  Ten students stated they knew nothing 
about this law.  One student simply stated, “equal opportunity” and another that 
“there should be ramps and doors.”  These students’ understanding of the law 
was limited.  However, others gave very knowledgeable answers about this law, 
such as “I’m aware of the rights for employees to not be discriminated against 
because of their disability, and that employers are required to make reasonable 
accommodations for those employees with disabilities that affect their jobs.   
The second question related to laws was: What would be your next step if 
your legal rights regarding your disability were violated?  Three students stated 
they would go to the Services for Students with Disabilities Office for help.  Seven 
students said they would basically not do anything.  One person even stated, “My 
rights were violated, I chose to suck it up so that I can get an education” and 
another students said, “I would try to accept whatever they do, because when you 
stand up for yourself, its noticeable on your report card.  Another student even 
said that he or she would “prove that my disability is not a burden for me or 
anyone else.”   
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Self-advocacy 
 There were four open-ended questions related to self-advocacy.  The first 
question was: What strategies have worked for you?  Eleven students stated they 
sit up front.  Fifteen students stated something about communicating with their 
professor.  Other students gave more specific strategies, such as using a note 
taker or taking notes on their laptop.   
The second open-ended question related to self-advocacy was: What is 
your definition of self-advocacy.  The responses to this question were personal 
and varied.  About eight of the respondents put something about speaking up for 
themselves.   
The third open-ended question related to self-advocacy was: Explain your 
response.  This question came after a statement in which participants were asked 
to rate how comfortable they are talking to their professors.  The responses 
explained whether they have had positive experiences with professors or 
negative.  There were about ten positive responses to this question where the 
students stated something about being able to communicate with professors.  
One student stated he or she was comfortable but the professors are often 
uncomfortable with how to handle a student with disabilities.   
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Self-determination 
 A question about self-determination, how do your strengths and 
weaknesses affect your decision-making?  The answers varied greatly but one 
common theme was that most of the answers stated they think about their 
strengths and weaknesses in some form of manner. 
Campus/Community Resources  
There were four open-ended questions related to campus and community 
resources.  The first set of questions: What kind of accommodations or services 
do you know the participating college provides?  Which do you use?  How was 
your experience with those accommodations or experiences?  Ten students 
stated extra time on tests.  There were various accommodations and services 
mentioned such as: room for testing, note taker, substitute courses, recording, 
testing center, books in PDF form, counseling, and interpreters.  One student 
even stated he or she had one more semester until graduation when the student 
realized now the accommodations and services available.  
The next set of questions, What community resources have you used?  
How was your experience with these resources?  Some of the resources 
mentioned are: Easter seals, Vocational Rehabilitation, busing system, and 
Learning Ally.  Sixteen students responded something such as none or don’t 
know any.  This reiterates the importance of getting students this information.  
 The last open-ended question related to campus and community 
resources asks students: What services are you aware of?  Some of the services 
12 
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mentioned were: Office of Services for Students with Disabilities, Math Help 
center, teacher’s assistants, tutoring, writing center, and professor’s office hours.  
To emphasize the need for more information one student even stated, “There are 
no services, they don’t provide a study area for us, not all of our classes have 
tutors, there are no special conditions, you get a place to take a test so there are 
no real services that I know of.” 
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Advice from College Students with Disabilities 
o Try to find study groups that are aware of your situation. 
o Ask for help and where to get it. 
o Talk with the disability office; they are there to help you in whatever way they 
can.  Use them as much as possible. 
o Ask questions.  
o Concentrate, stay with it, do what makes you happy, and have a lot of heart to 
make it through! 
o Believe in yourself!  Know what you can do!  Seek out help early! 
o Know your rights!  
o Find a state agency to help advocate for you! 
o College is hard work and stressful and it will not be easy but you will get 
through it one day at a time and it will be worth it in the end! 
o Set realistic goals.  Learn what your limits are.  
o Make a schedule for when you will study, prepare for tests, write papers, and 
seek out help.  Plan ahead and prepare! 
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Results of Likert Scale Questions  
Laws 
1. College Students with Disabilities rights under Americans with Disabilities 
Act 
a. 56.7% stated they had a weak understanding. 
2. I speak out to make sure my legal rights are followed 
a. 38% strongly disagree with this statement. 
Self-determination 
3. Understanding of my own disability 
a. 60% of students strongly agree with this statement. 
4. Self-esteem or self-confidence 
a. 47% of students strongly agree.  
5. I consider my strengths and weaknesses before I make goals for my career.   
a. 42% of students rated themselves between strongly disagree and 
strongly agree.  
Self-advocacy  
6. Academic Strategies (what helps you succeed in your college courses) e.g., 
Sitting up front or getting to know your professors 
b. 33% stated they have a strong understanding of that statement. 
7. Self-advocacy (making decisions about your accommodation or talking to 
your instructors about your disability) 
15 
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c. 27% of students stated they had a strong understanding of this 
statement.  
8. I am comfortable talking to my professors 
d. 28% of students stated they strongly agree with this statement. 
9. Accommodations or services available at the participating college (e.g., 
Writing Center) 
e. 37% of students have a strong understanding.  
Campus/Community Resources 
10. Community Resources for the successful university experience for 
students with disabilities 
f. 76% of students had a weak understanding.  
11. I seek out services on campus if I am struggling 
g. 36% of students are between strongly agree and strongly disagree. 
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Chapter 2:  
 
Self-Advocacy 
“The only disability in life is a bad attitude.” 
Scott Hamilton  
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What is Self-advocacy?    
o Self-advocacy happens when someone with a disability explains to their 
instructor, peers, coworker, boss, etc. the specifics of their disability and the 
accommodations they require in order to be able to function within the 
situation they are currently in (Luckner & Becker, 2013).  
o Students with disabilities need to be able to explain their disability and 
understand the effect it will have on the various parts of their life (Luckner 
et al., 2013).  The more you understand your disability, the better you can 
advocate for yourself! 
o Advocacy is important because not only do you have to know what you need 
to be successful, but you have to be able to explain the reasons why you need 
certain accommodations to instructors and/or the disability office (Walker 
and Test, 2011).    
o In order to truly be successful at self-advocating, students with disabilities 
need to truly understand their disability and know how to use this 
knowledge to help themselves (Schreiner, 2007). 
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Facts about Self-advocacy 
 
#1  With a college degree, individuals with disabilities are 63% more 
likely to have a job (Dutta, Schiro-Geist, & Kundu, 2009). 
#2 25% of college students with disabilities won't make it past 
freshman year and 51% won’t make it past their junior year 
(Mamiseishvili and Koch, 2012). 
#3  College students with disabilities receive fewer accommodations 
then high school students with disabilities (Hadley, 2007). 
#4 One study found that a surprising 73% of students with disabilities 
had never had an informal meeting with a faculty member from 
their college (Mamiseishvili et al., 2012). 
#5 Professors do not know anything about their students’ disabilities 
unless it is revealed to them by the student due to confidentiality 
issues.  Even if a student discloses their disability to the Services for 
Students with Disabilities Office, they still have to disclose it to 
their instructors, coaches, tutors, etc. 
#6 Students with disabilities who do not self-advocate have a hard time 
transitioning to college (Garrison-Wade, 2012).   
#7 Self-advocacy is repeatedly emphasized in research as a necessary 
skill for college students that will help them be successful!  
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Description of Facts about Self-advocacy 
 
 
#1  With a college degree, individuals with disabilities are 63% 
more likely to have a job!  (Dutta et al., 2009). 
  Obtaining a college degree can make a big difference in individuals 
with or without a disability’s job search.  It is a competitive market right 
now and the type of job one can look for with a college degree is much 
different from the type of job you can look for without a college degree.  
Also, individuals with disabilities can unfortunately struggle to obtain 
work, but having a college degree makes them 63% more likely to get a 
job!  This is a significant difference that makes the struggle of obtaining a 
degree worth the effort.  
#2 25% of college students with disabilities won't make it past 
freshman year and 51% won’t make it past their junior year 
(Mamiseishvili et al., 2012). 
  College can difficult for any student, but students with disabilities 
often have more hurdles to jump over in order to reach success.  These 
numbers are despairing; however, self-advocacy skills can make the 
difference between this success and failure.  Students need to know their 
own disability and their strengths and weaknesses.  They need to know 
what they will need in order to be successful with their academics.  
Unfortunately this is often done through trial and error.   
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#3  College students with disabilities receive fewer 
accommodations than high school students with disabilities 
(Hadley, 2007). 
Although it is usually not on purpose, professors are discriminating 
against  students with disabilities in their classes.  Professors usually do 
not know more than the basic law requirements.  They most likely have 
not been taught how to make changes to their instruction; in fact most 
professors still rely on lectures (Eckes & Ochoa, 2005).  Students need to 
be prepared for this.  In high school, teachers are taught to teach students 
the way they learn best.  In college, teachers teach for much larger classes 
and are sometimes not as available for students.   
#4 One study found that a surprising 73% of students with 
disabilities in the study had never had an informal meeting with 
a faculty member from their college (Mamiseishvili et al., 2012). 
  Self-advocacy helps to empower students.  Self-advocacy has the 
power to change students with disabilities for the better.  Unfortunately, 
this study shows that students aren’t practicing self-advocacy.  One basic 
type of self-advocacy college students must be able to do is communicating 
with their instructor or professor.  This study found that a large majority 
of students with disabilities are not meeting with faculty members.  These 
meetings are vital for success because it gives students an opportunity to 
disclose their disability and possibly discuss any issues that have come up 
as the class has progressed.   
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#5 Professors do not know anything about their students’ 
disabilities unless it is revealed to them by the student due to 
confidentiality issues.  Even if a student discloses their 
disability to the Services for Students with Disabilities Office, 
they still have to disclose it to their instructors, coaches, tutors, 
etc. 
   This is one large difference between high school and college.  In 
high school, the special education teachers take care of getting all 
information and paperwork to the teachers before the semester begins.  
Any questions the teachers have can be answered by the special education 
staff.  In college, students are responsible for disclosing their disability to 
all relevant parties and dealing with any issues that may arise.  This can be 
difficult to do.  It may seem as though it is best just to wait to see if you 
have to disclose it.  This is not the solution; instead it is best to make sure 
they have the information they need before class begins.  What 
accommodations you want to use in class that have been approved by the 
Services for Students with Disabilities Office, is up to you.    
# 6 Students with disabilities who do not self-advocate have a hard 
time transitioning to college (Garrison-Wade, 2012).   
Studies show that college students with disabilities struggle 
academically.  Starting college can be frustrating for anyone regardless of 
whether or not they have a disability but for students with disabilities they 
have an even harder journey.  Sometimes individuals with disabilities 
aren’t prepared for the difficulty college brings both in and out of 
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academics.  When professors or staff members are insensitive to students 
with disabilities it can make college even more challenging (Garrison-
Wade, 2012).  This is where self-advocacy can make a huge difference.  
Regardless of the difficulty of the course or the professor that the student 
is working with they use self-advocacy as a tool for their success.   
#7 Self-advocacy is repeatedly emphasized in research as a 
necessary skill for college students that will help them be 
successful!  
  Students with disabilities often think that they should not speak up 
unless they have to, but this is very much not the case.  They cannot be 
passive in their own education!  You have to think preventative!  Self-
advocacy is a skill that does take practice, but gets easier the more it is 
used.  Research shows that students with disabilities often struggle in 
college!  These individuals with disabilities have to be their own advocate 
now that they are in college and ensure their own success! 
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Misconceptions of Self-Advocacy  
 
 
Misconception #1: Better not to create waves 
 
Misconception #2: Services for Students with Disabilities Office will take care 
of it 
 
Misconception # 3: Students know how to self-advocate before college 
 
Misconception #4: You don’t need to self-advocate until you get into your 
career field 
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Explanation of Misconceptions 
Misconception # 1: Better not to create waves 
 The results of a survey done at a college in a Midwestern state in 
November of 2014 showed that a majority of students who completed the survey 
made comments similar to this statement.  Individuals who completed the survey 
made statements about feeling like their professors think he or she is a burden.  
Also, professors don’t truly understand what students with disabilities are 
missing or they are uncomfortable dealing with students with disabilities.  One 
student even stated that it is better to, “keep your eyes down and your mouth 
shut.”   
 However, this is not the case.  Making sure that you have a good college 
experience and are successful in your academics is of the utmost importance.  
Although at first glance it might seem that it is best not to create a wave that is 
how change comes about.  One student who completed the survey stated that if 
you upset a professor you will receive a bad grade.  This is not the case!  
Instructors or professors cannot give students with or without disabilities a lower 
grade for being upset by them, bothered, or just not liking them.  Legally 
professors cannot do that.   
 Self-advocacy requires that you stand up for yourself whenever necessary, 
regardless if at times it is uncomfortable.  Professors or instructors will at times 
be unapproachable or seem unfriendly.  You have to learn through practicing 
self-advocacy how to deal with all types of personalities.  A professional approach 
when dealing with individuals who are nervous about dealing with students with 
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disabilities can make a big difference.  In the end all that matters is that you make 
sure you are successful.   
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Misconception #2: Services for Students with 
Disabilities Office will take care of it 
 This is one of the hardest changes from high school to college.  Students 
are often used to their parents, teachers, doctors, etc. advocating for them and 
dealing with any issues that arise.  This is not the case in college!  Although the 
disability office will help you in any way they can, there is only a limited amount 
of things they can do to assist you.   
The disability office is a very important resource for students with 
disabilities.  Sometimes students are ashamed to disclose their disability and so 
do not use the services with the disability office unless absolutely necessary 
(Herbert, Hong, Atkinson, & Kurtz, 2014).  Some do not discuss their needs with 
professors for fear of their instructors’ reaction or what their peers might think of 
them.  They might not want to be viewed as having it easy in their courses.  
Receiving appropriate accommodations is an important factor in whether or not 
college students with disabilities continue towards graduation (Herbert et al., 
2014).  Students might not know how to obtain these accommodations or that it 
is their responsibility (Hong, Gonzalez, & Ehrensberger 2007).  Legally colleges 
are not allowed to seek out students with disabilities and so it can be difficult to 
perform research (Eckes et al., 2005).  Disability counselors can talk students 
through a lot of these difficulties and aid in their success. 
 Although disability offices can make a big difference for students with 
disabilities by providing them with information, accommodations, technology, 
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transportation options, etc. it is still the student’s responsibility to reach out to 
them for help or to deal with any issues that arise. 
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Misconception # 3 Students know how to self-
advocate before college 
 There are a number of ways that students with disabilities learn how to 
self-advocate.  Several students with disabilities who completed a survey at a 
college in a Midwestern state sought out counseling from an in-patient and out-
patient facility or vocational rehabilitation and were taught how to self-advocate.  
Others stated that they learned from their parents or mentors, the army, and life 
experiences, while attending college.  It is interesting that no one stated that they 
learned from teachers in high school or during secondary education.     
  Many students stated they did not know how to self-advocate before 
college.  According to a survey given at a college in a Midwestern state 8% of 
those that responded stated they strongly agree with the statement, “I knew how 
to advocate for myself before beginning college.”  This means that 92% did not 
strongly agree with that statement.  This is a significant amount of students not 
knowing how to self-advocate when starting college. 
This can make a student’s first year in college more difficult.  However, 
lots of things in life have to be learned through experience.  This does not mean 
that their first year of college will be too difficult.  It means that students should 
not wait until there is a problem.  They need to understand their own strengths 
and weaknesses or how their disability will affect their academics and what 
accommodations or services they will require to be successful.  One 
accommodation may work for one class, but not for another.  They have to be 
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able to adapt to different situations and continue to advocate to ensure they have 
a successful college experience.  
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Misconception #4: You don’t need to self-advocate 
until you get into your career field 
 Self-advocacy has to be practiced.  It can be difficult for any student with 
anxiety or anyone who struggles with social situations.  Also, it does require a 
certain amount of confidence.  This is why it takes time to acquire this skill.  By 
the time a student graduates from college they should be able to put self-advocacy 
into practice without hesitation.   
 The more involved students are with their campus; whether it is through 
clubs or organizations, volunteering, meeting up with instructors or disability 
coordinators the better their chance for success (Herbert et al., 2014).  Basically, 
the more a student has invested in the college, the more likely they are to stay and 
finish their college courses.  Also, the more intrinsically motivated the student is 
to succeed and the higher his or her GPA the better chance of graduating 
(Mamiseishvili et al., 2012).  A high GPA shows that the student is not learning 
passively, but cares about their studies and wants to succeed.  Studies show that 
students who live on campus do better in their academics (Herbert et al., 2014).  
They have easy access to meet with their professors or faculty.  Regardless, every 
student with disabilities can be successful in college if they know about strategies 
that will help them to excel in their courses.   
 If a student is immersed into their college and is working towards 
successful completion of a degree they will gain confidence.  Receiving a good 
GPA, joining groups, and meeting with professors are a great way to practice self-
advocacy and gain confidence in oneself.   
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Types of Self-advocacy 
 
Type 1:  Introducing oneself to instructors 
 
Type 2: Dealing with problems during courses 
 
Type 3: Encountering stereotypes from faculty 
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Type 1: Introducing oneself to instructors 
 
 
 
 
 
 
 
  
Present Documentation 
Give them relevant paperwork.   
Ask them to talk to you about any 
questions. 
Describe Disability and Support Needs 
Briefly describe your disability and 
how it will affect your learning in 
class 
Make sure they understand your 
accommodations and what you 
need them to do  
Introduce Yourself 
Make sure its a good time to speak 
with them. 
Make eye contact with them. 
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Type 1: Introducing oneself to instructors 
 The first thing to do is simply to introduce yourself to the professor or 
instructor.  It is important to do this immediately.  Personally, I like to get to 
class early and ask to speak with them for a minute.  For others, it might be easier 
to set up an appointment.  However you choose to do this, it is important that you 
do not wait until things are going poorly academically, such as if you fail a test.  
The professor needs to know as soon as possible, what accommodations and 
services you will require so that they can prepare for that.  Make sure you file 
paperwork with the Services for Students with Disabilities Office before class 
begins.   
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Type 2: Dealing with problems during courses 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Consult with Services on Campus or an Agency in the Community 
Ask for assistance with advocacy. 
Can you generate an alternative 
together? 
Meet with the Instructor 
Let your instructor know about the 
issue! 
Discuss possible solutions with the 
instructor! 
Research the issue 
Is there a simple solution? What caused the problem? 
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Type 2: Dealing with problems during courses 
 One possible first step is to research this issue.  Is there a simple solution 
to the problem?  For example, if you are having issues with reading the textbook 
can the Services for Students with Disabilities Office give you an audio version or 
have it recorded for you?  However, if the problem stems from something the 
professor is or is not doing; perhaps a different accommodation might help.  This 
is why you should possibly do some research or stop and think about the simplest 
solution to the problem.   
 It is important to contemplate what caused the problem so it can be 
prevented in the future.  For example, if the professor is doing something that 
does not follow accommodations maybe you could remind your professors of 
certain accommodations at appropriate times, because they do have large class 
sizes and it is easy to forget each student’s individual needs.  Or perhaps you need 
to consider making some changes in your personal schedule to allow more time 
for certain assignments or need to meet with a tutor for certain subjects.  This 
time to reflect will help you succeed in the future.  
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Type 3:  Encountering stereotypes from faculty 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
Reflect 
Is there a way to educate more 
people? 
Involve the Disability Office on any 
serious issues! 
Inform 
Educate them! Create a positive discussion! 
Detach 
Don't take it personally! 
Realize that they have not been 
educated otherwise.  
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Type 3: Encountering stereotypes from faculty 
 The first thing that may be helpful in this situation is simply to detach 
from the situation.  Do not let one person affect you emotionally or affect your 
confidence.  Your emotional state can make an impact on how well you are doing 
academically (Garrison-Wade, 2012).  As an individual with disabilities I have 
encountered stereotypes due to my hearing impairment and am often treated as 
though I am deaf or spoken to as though I am dumb.  I never let this impact me, 
but have learned to realize that they have perhaps not dealt with an individual 
who was hearing impaired before or have not been educated on what it means to 
be hearing impaired.   
 The next possible step is to educate them and to remember to keep the 
discussion positive.  Perhaps simply explaining that raising the volume of their 
speech will not help a hearing impaired person hear better will help.  Try to keep 
eye contact in all situations of advocating and to keep the discussion professional 
and as positive as you can.   
 In each type of self-advocacy there can be a time of reflection.  Is there a 
way of educating more people to help other students as well?  There is never a 
bad time to involve the disability office in these situations.  They can counsel you 
through what steps to take in the different issues that come up.  Perhaps, they can 
educate the faculty on it as well. 
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Purpose of Self-advocacy Assessment  
 Research has mentioned again and again the importance of self-advocacy 
for students with disabilities’ success.  In order to be proactive in your own 
success, you need to understand how well you self-advocate.  Once you know 
what areas you can improve on, you can take the steps necessary to become an 
even stronger advocate for yourself.  You ensure your success.  This is an 
important first step.   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
39 
STRATEGIES FOR COLLEGE STUDENTS WITH DISABILITIES 99 
 
 
 
Self-Advocacy Assessment 
 
Directions: Rate yourself on a scale of 1 (weak) to 5 (strong) for the 
following statements to discover how well you can self-advocate for 
yourself! 
 
(Rothman, Meldonado, & Rothman, 2012) and (Eddy, 2010)  
  1 (weak) 2 3 4 5 (strong) 
I know my rights 
under the 
Americans with 
Disabilities Act 
     
I know how my 
disability affects my 
life 
     
I can talk about my 
disability to others 
without hesitation 
     
I know what 
accommodations or 
services I need to be 
successful 
     
I use community 
resources as needed 
     
I have an 
understanding of 
my own disability 
     
I am confident 
enough to speak up! 
     
I talk to my 
professors about 
my disability.   
     
I understand my 
strengths and 
weaknesses 
     
I know how to 
advocate for myself 
     
I am not afraid to 
ask for help! 
     
I know what 
academic strategies 
will help me 
succeed! 
     
Total:            /60 
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Self-Advocacy Assessment: Example 
 
Directions: Rate yourself on a scale of 1 (weak) to 5 (strong) for the 
following statements to discover how well you can self-advocate for 
yourself! 
 
  1 (weak) 2 3 4 5 (strong) 
I know my rights 
under the 
Americans with 
Disabilities Act 
 
         
  
      X 
  
I know how my 
disability affects my 
life 
     
        X 
I can talk about my 
disability to others 
without hesitation 
   
       X 
   
I know what 
accommodations or 
services I need to be 
successful 
     
          X 
I use community 
resources as needed 
          X    
I have an 
understanding of 
my own disability 
              X 
I am confident 
enough to speak up! 
           X  
I talk to my 
professors about 
my disability.  
              
         X 
I understand my 
strengths and 
weaknesses 
        
         X 
 
I know how to 
advocate for myself 
            X 
I am not afraid to 
ask for help! 
             X 
I know what 
academic strategies 
will help me 
succeed! 
   
         X 
  
Total:          48  /60 
(Rothman, Meldonado & Rothman, 2012) and (Eddy, 2010)  
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How to Analyze Results of Self-advocacy Assessment 
 
If your average score is 48 to 60 you are ready to go Self-advocate!  
Congratulations! 
If your score is 47 or lower, read further to learn how to improve your self-
advocacy skills! 
 
How to Improve Self-Advocacy Skills! 
 
1. Learn about your disability!  Know how your disability personally affects 
your life.  
 
2.   Figure out ways to help you manage the stress of college. 
 
3. Ask for help!  Take advantage of the Office of Services for Students with 
Disabilities, services on campus, or agencies in the community. 
 
4. Maintain communication with your professor.  
 
5. Find ways to speak up outside of class.  Join a club or organization or 
practice speaking up on social media or when you are with a group of 
friends.   
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Chapter 3:  
 
Self-determination 
 
“I do not have a disability, I have a gift!  Others may see it as a disability, but I see 
it as a challenge.  This challenge is a gift because I have to become stronger to get 
around it, and smarter to figure out how to use it; others should be so lucky.”  
Shane E. Bryan 
 
 
 
 
 
 
 
 
 
 
 
43 
STRATEGIES FOR COLLEGE STUDENTS WITH DISABILITIES 103 
 
 
 
What is Self-determination? 
 
o Knowing how to get accommodations and use them! 
Now that these students are responsible for their 
accommodations, they need to know how to get their 
accommodations started.  Students with disabilities aren’t using 
their accommodations for various reasons and thus resulting in 
students being unable to continue college once they are faced with 
the challenges.  This is a very serious consequence. 
o Managing one’s own life 
Self-management strategies include: time management, 
organization, and study skills.  There are various programs to help 
students with disabilities with these strategies, including peer 
coaching.  There are also services on campuses that do tutoring on 
these strategies.  Lack of these strategies prevents students with 
disabilities from being independent in terms of academics (Getzel, 
2008).   
o When an individual with disabilities knows their strengths and weaknesses 
and uses strategies to achieve the set goal. 
o Essentially, being determined to succeed and doing what it takes to get 
there! 
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Facts about Self-determination 
 
o It is important that college students with disabilities realize that 
students who do not have self-determination strategies are less 
likely to graduate (Herbert et al. 2014).   
o Often students with disabilities learn passively.  They do not know 
that they are not being aggressive with their learning or they do not 
know how to go about it differently (Hong et. al., 2007). 
o Students with disabilities need to truly understand their own 
disability and themselves as well.   
o Several studies have found self-determination can be a predictor of 
success (Herbert et al., 2014).   
o Self-determination strategies help students with disabilities 
transition from high school to college, have an easier change, and 
remain in college (Getzel, 2008). 
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Description of Facts about Self-determination 
 
 
It is important that college students realize that students who do not 
have self-determination strategies are less likely to graduate (Herbert 
et al. 2014).   
Receiving appropriate accommodations plays a large role in whether or 
not college students with disabilities persevere, but it is difficult to discover why 
they aren't receiving certain accommodations.  Students might not know how to 
obtain these accommodations or that it is their responsibility.  It can be difficult 
to know how to determine one’s own success and how to suddenly be in charge of 
your own academics.  However, you should not go about this alone.  The 
disability office, services on campus and community resources are ready to assist 
students with disabilities.  
Often students with disabilities learn passively.  They do not know 
that they are not being aggressive with their learning or they do not 
know how to go about it differently (Hong et al., 2007). 
This might come from the fact that they received a lot of services in high 
school to help them be successful academically.  In college students are 
responsible for their own learning and have to be very active or determined to 
make sure they have a successful college experience.  Students with disabilities 
often have to work harder than their peers without disabilities.  For example, it 
can take them longer to complete assignments or they need to type out audio 
recordings of class or check their buddy notes for accuracy, etc.  Not only are they 
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dealing with the changes of new freedom from high school to college, but they 
have challenges that are different due to their individual disability (Hadley, 2011).   
Students with disabilities need to truly understand their own 
disability and themselves as well.   
 They need to understand their own strengths as well as weaknesses 
(Hadley, 2007).  Research shows that students experience low expectations and 
lack of understanding about their disability.  In this case, students don’t 
understand their disability to the extent where they can share it with others 
(Garrison-Wade, 2004).  Not only do students need to truly know their disability 
and how it affects their academics and their life, but they need to understand how 
it affects them physically and emotionally.   
Several studies that have found self-determination can be a predictor 
of success (Herbert et al., 2014).   
 Your attitude affects how successful your self-determination will be 
towards your academics and your life.  It sounds so simple to say that if you think 
positively you will have positive outcomes, but there is some truth in that.  
However, self-determination requires that you not only think positively but you 
act on it.  You should do everything possible to ensure your success.  Plan ahead 
and anticipate potential problems.   
Self-determination strategies help students with disabilities 
transition from high school to college, have an easier change, and 
remain in college (Getzel, 2008). 
 This transition to college is difficult for those with or without disabilities.  
It does not need to be even more difficult for students with disabilities, especially 
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if they use strategies to aid in their success.  Self-determination strategies are 
essential in ensuring a smoother transition.  You should not think that you are 
alone in trying to learn these strategies.  Take advantage of services on campus 
and community resources! 
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Self-Determination Chart 
Adapted from: Field, S. (1994). Development of a Model for Self-
Determination. Career Development for Exceptional Individuals, 17, 159-168. 
• Use proper co 
mmunication to 
deal with 
conflict! 
• Make necessary 
adjustments and 
learn from 
outcomes! 
• be persistant! 
 
• Make short and 
long term goals! 
• Anticipate any 
problems that 
might occur and 
what might 
prevent them!  
• Accept yourself for 
who you are! 
• Seek out help when 
needed!  
• Appreciate success! 
• Understand your 
rights and 
responsibilities! 
 
 
• Dream 
• know your 
strengths and 
weaknesses! 
• Make decisions 
based on your 
strengths and 
weaknesses! 
• Know what 
motivates you and 
what you are 
passionate about! 
Know who 
you are! 
Appreciate 
who you 
are! 
Go at it and 
experience 
and learn 
from it! 
Plan for 
your future! 
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Chapter 4: 
Laws 
“I choose not to put “DIS” in my ability.” 
Robert M. Hensel 
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High School vs. College Chart 
 High School College 
The laws protecting you! IDEA  ADA and Section 504 
How the law protects 
you! 
the law ensures that you 
receive a free appropriate 
public education. 
ensures that everyone is 
given equal access and is 
not discriminated 
Who does this law 
protect? 
protects children under 
the age of 21 
any individual who has 
documents proving a 
disability 
Who is responsible? the school district is 
responsible for finding 
special education student 
and the special education 
teacher is responsible for 
changing the curriculum 
to fit the needs of the 
student and for providing 
accommodations. 
the student is responsible 
for disclosing their 
disability, using 
accommodations, and 
ensuring their own 
success. 
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Brief History 
Right now children with disabilities are the first generation to benefit from 
disability policies all throughout their life.  Parents played a large role in the 
change of rights for individuals with disabilities.  They started off small, placing 
advertisements in the local newspapers to find other parents of children with 
similar disabilities.  Eventually parents who could not get their child in public 
school began creating their own schools.  By the 1960's the parent organizations 
had become national.  Also, an investigation into state institutions revealed 
children were ignored and maltreated.  Eventually civil action suits were brought 
to court for students who were denied an education due to their disability.  Adults 
with disabilities also began advocating for their rights.  There was a movement to 
work towards independent living.  College students with physical disabilities were 
inspired and began working for greater accessibility on campus (Leiter, 2012).   
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  Section 504 of the Rehabilitation Act 
 
Civil rights for individuals with disabilities were made into law through 
Section 504 of the Rehabilitation Act of 1973.  The president vetoed this twice 
before signing into law.  This law by itself was not enough because of society's 
negative attitude towards individuals with disabilities.  It was not actually until 
1977 that regulations took effect and the law had standing.  Due to activists 
efforts Section 504 regulations took effect (Leiter, 2012).  This law was essentially 
a start for college students with disabilities rights.  It required that students with 
disabilities inform their school about their disability so that they can get 
reasonable accommodations (Hong et al., 2007).  
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Nuts and Bolts of Section 504 
 
 
 
  
Civil rights for individuals with 
disabilities 
Requires students 
with disabilities to 
tell their school 
about their 
disability to get 
accommodations 
A start for college 
students with 
disabilities rights! 
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Individuals with Disabilities Education Act 
  
In 1986 the reauthorization of the Education for All Handicapped Act 
(EHA) or otherwise named Individuals with Disabilities Education Act, changed 
the term handicap to disabilities (Leiter, 2012).  The IDEA 2004 required that by 
age 16 students' courses lined up with their future plans beyond high school and 
transition services were provided (Banks, 2013).  The amendments to IDEA done 
in 1997 and 2004 include changes that require that students with disabilities be 
given general education courses and are held to the same standards.  It also 
encouraged that the transition services include a plan for secondary education 
(Wilson et. al., 2009).  The changes made in 2004 emphasize the least restrictive 
environment for students with disabilities and students are given support by a 
team of professionals with different expertise (Hadley, 2011). 
IDEA has made a significant impact on the rights of students with 
disabilities, but has done an injustice for college students with disabilities.  Even 
though students are beginning to participate in the IEP and transition process, 
the advocates for the students are the ones responsible for all the decisions, etc.  
This discourages self-advocacy and prevents college students’ goal of 
independence.  College students with disabilities are no longer covered under 
IDEA, but are now covered under Section 504 (Field et al., 2003). 
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Nuts and Bolts of Individuals with Disabilities 
Education Act 
 
Does not cover College 
Students with Disabilities! 
Requires 
transition 
services for age 
16 and up! 
Emphasizes least 
restrictive 
environment and 
that students with 
disabilities 
participate in their 
IEP! 
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Americans with Disabilities Act 
 
In 1990 the Americans with Disabilities Act came into effect.  Two 
congressmen with disabilities introduced the bill.  This law prohibits 
discrimination against individuals with disabilities in the work force and public 
services.  (Leiter, 2012).   
It is extremely important that students understand the laws that relate to 
them (Eckes et al., 2005).  Section 504 of the Rehabilitation Act of 1973 and ADA 
states that an institution receiving federal funding is responsible for providing 
reasonable accommodations to any individual who meets the eligibility 
requirements.  Section 504 and ADA also require that students reveal their 
disability to the college officials (Eckes et al., 2005).   
In fact college officials are not allowed to make an effort to find students 
with disabilities.  Colleges are not required to make accommodations that are 
unnecessarily burdensome.  They are only required to make accommodations 
that are related to the disability.  They are also not allowed to make proof of a 
disability burdensome (Eckes et al., 2005).   
  Once the college knows of the disability they are required to make 
adjustments so that the student can participate in class.  These adjustments could 
include a tape recorder, extra time on tests, etc. (Eckes et al., 2005).  Of course, 
every student receives different accommodations depending on their disability 
(Eckes et al., 2005).     
Even though all of these laws have increased the accessibility of college for 
students with disabilities, these students are graduating at significantly lower 
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rates than their peers without disabilities.  According to the U.S. Department of 
Education these students still face significant barriers to success (Banks, 2013).   
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Nuts and Bolts of Americans with Disabilities Act 
 
 
  
Protects against 
discrimination at work and in 
public places. 
Accommodations 
are provided to 
anyone eligible. 
Colleges can not try 
to find students 
with disabilities. 
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College Students with Disabilities Rights 
 To meet with professors, instructors, or faculty to discuss needs, etc.  
 To have a say in their accommodations  
 To be provided with reasonable services.  
 To have equal access  
 That the disability disclosed be kept private.  
 To not be discriminated based on their disability 
 To be given course modifications as long as the modifications do not alter 
the course (Eckes& Ochoa, 2005).  
 The right to choose to disclose their disability to the college or not.  
 To not be required to make burdensome proof of a disability (Eckes & 
Ochoa, 2005). 
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Chapter 5:  
 
Campus and 
Community Resources  
 
"Kindness is the language which the deaf can hear and the blind can see." 
Mark Twain 
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62 
Importance of Knowing Community and Campus 
Resources 
 
 It is important to be proactive and know what is available to assist you 
both on campus and in your local community.  Too often students wait until they 
have a problem or a conflict that needs resolved before they find the help they 
need and sometimes it is too late.  When you understand your disability and what 
you need to be successful academically, it makes it easier to know what services 
would benefit you the most.  The survey completed by the author of this 
handbook found that a majority of students do not know what services are out 
there to assist them.  This list is meant to help you so that you can have a 
successful college experience.   
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Community Resources 
 
1. Indiana Protection & Advocacy Services 
2. Division of Disability and Rehabilitative Services 
3. League for the Blind and Disabled, Inc. 
4. Indiana Civil Rights Commission 
5. Allen County CHADD- Adults with ADHD Support Group 
6. Indiana’s Governor Council for People with Disabilities 
a. Fifth Freedom 
b. Self-Advocates of Indiana 
 
 
 
 
63  
STRATEGIES FOR COLLEGE STUDENTS WITH DISABILITIES 123 
 
 
 
Indiana Protection & Advocacy Services 
 
Contact Information: 
If you live in Northern Indiana:  contact Debbie Dulla at 1-800-622-4845,  
  ext. 444 or e-mail her at ddulla@ipas.IN.gov 
If you live in Southern Indiana  
Or Indianapolis:  contact Dan Ward at 1-800-622-4845,  
  ext. 460, or e-mail him at dward@ipas.IN.gov 
How can IPAS help college students with disabilities? 
     This nonprofit agency helps individuals who have a disability that meets the 
law requirements for a disability and who have a problem related to their 
disability.  Their services are free!  They can help college students with disabilities 
by giving them information so they can advocate for themselves.  They can also 
look into cases of abuse or neglect or ensure an investigation takes place.  They 
also aid in medical and psychiatric services.  They can ensure access to public and 
government buildings.  ISAP protects individuals with disabilities against 
discrimination regarding employment and housing.  They work to empower 
individuals with disabilities to be able to make the decisions that affect their life.  
They also help individuals with disabilities obtain technology.  They will work 
with college students with disabilities or any individuals with disabilities. 
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Division of Disability and Rehabilitative Services 
 
Contact Information:    Vocational Rehabilitation Services 
201 E. Rudisill Blvd., Suite 300 
Fort Wayne, IN 46806-1756 
Phone: 260-424-1595 
Toll Free: 1-877-715-5292 (V/VRS/711) 
Toll Free Fax: 1-855-450-3571 
Counties: Allen, DeKalb, LaGrange, Noble, Steuben & 
Whitley 
How can DDRS help college students with disabilities?    
   DDRS offers blind, deaf, and developmental disability services as well as 
vocational rehabilitation.  They work with individuals with disabilities in helping 
them self-advocate.  They also provide resources and counseling.  DDRS works 
hard to find resources for individuals with disabilities, for example finding 
interpreters for the deaf.  Vocational Rehabilitation helps people with disabilities 
prepare for a job, find a job, and keep their job.  They help with medical services, 
technology, and college or job training.  Their goal is to help individuals with 
disabilities to find meaningful work.  They provide supported employment and 
independent living services.  They also have some post-employment services as 
well.  
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League for the Blind and Disabled, Inc. 
 
 
Contact Information: 
5821 S. Anthony Blvd.   
Fort Wayne IN  46816 
Voice/tt:  260-441-0551 or 800-889-3443 
Video phone for Deaf and Hard of Hearing:  260-440-3013 
DeafLink Emergency Pager: 260-481-8153  
Fax:  260-441-7760 
 
How can the League for the Blind and Disabled help college students 
with disabilities?  
    The League for the Blind and Disabled has services for the deaf and hard 
of hearing through Deaflink.  They provide sign language interpreters and sign 
language classes.  They assist with information and referrals.  The League also 
helps individuals with d isabilities figure out disability laws and various programs 
for helping individuals with disabilities.  They assist with advocacy and helping 
individuals with disabilities learn to advocate for change.  They also provide peer 
support by giving individuals with disabilities a mentor who have a disability as 
well.  They work with individuals who are blind to help them gain more mobility 
and orientation in their surroundings.  They assist individuals with disabilities in 
acquiring technology to help with their disability.  This organization would be a 
great place for a college student with disabilities in their effort to advocate for 
themselves or just receive guidance. 
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Indiana Civil Rights Commission 
 
Contact Information: 
Receptionist:  (317) 232-2600  
Toll Free Calling : (800) 628-2909  
Hearing Impaired: (800) 743-3333  
Fax:   (317) 232-6580 
Address:  100 North Senate Ave 
Indiana Government Center North, Room N103 
Indianapolis, IN 46204 
Link for making discrimination complaint:  
https://secure.in.gov/apps/icrc/discrimination 
How can the Indiana Civil Rights Commission help college students 
with disabilities?  
 The Indiana Civil Rights commission ensures that the civil rights laws in 
Indiana are not violated and that no one is illegally discriminated.  This 
organization protects more than just individuals with disabilities; in fact they 
work to make sure that no one regardless of color, gender, age, ancestry, national 
origin, religion, or disability is discriminated.  College students cannot receive a 
lesser education or be denied an education for any of the above reasons.  They are 
also entitled to work and to seek out work without being discriminated.  This 
organization also protects citizens’ right to rent or own a place without 
discrimination.  Also these individuals have the right to public accommodations 
and cannot receive lesser services, such as: restaurants, theaters, hotels and 
motels, gasoline stations, and other public places or private clubs.   
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CHADD- Children and Adults with 
Attention-Deficit/ Hyperactivity Disorder 
Contact Information:  
CHADD National Office  
4601 Presidents Drive, Suite 300 Lanham, MD 20706  
Telephone: 301-306-7070  
 Fax: 301-306-7090  
Local:  
Support Group Meeting for Adults with ADHD 
Date: 1st Thursday of the month 
Time: 6:30 pm - 8:30 pm 
Location:  Parkview Women's Health Center 
Address:  11123 Parkview Plaza Dr., Ste 200, Entrance 2C, Fort Wayne, IN 
 46845 
Questions? 240-436-2556/allen-county@chadd.net 
How can CHADD help college students with disabilities?   
 This organization specifically helps college students who have ADD or 
ADHD.  The local organization is a support group.  This is important because 
research shows that when students with disabilities have people they can depend 
on they are more likely to be successful.  These people could be friends, family, 
clubs, organization, sports team, professors, or a support group.  Simply having 
someone to talk to can make a big difference for college students with disabilities.  
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Indiana’s Governor Council for People with 
Disabilities 
Contact Information: 
Indiana Government Center South, Room E145 
402 West Washington Street 
Indianapolis, Indiana 46204 
Phone: (317)232-7770 
Fax: (317)233-3712 
GPCPD@gpcpd.org 
Fifth Freedom 
Contact Information:  
4606-C E. State Blvd 
Suite 102  
 Fort Wayne, IN 46815  
 Phone: (260) 426-8789  
Fax: (260) 426-8790 
Self-Advocates of Indiana 
Contact Information:  
By Mail: Self-Advocates of Indiana 
107 N. Pennsylvania Street, Suite 800 
Indianapolis, IN 46204 
By Fax: (317) 977-2385 
Facebook: www.facebook.com/saindiana 
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How can the Governor’s Council for People with Disabilities help 
college students with disabilities? 
 This is a state agency that works to bring about change.  They work to help 
individuals with disabilities be independent, productive, and participating 
members of society.  This organization distributes federal funds.  They work to 
help individuals and families advocate for change.  Board members are appointed 
by the Governor.   
 They also partner with Fifth Freedom and Self-Advocates of 
Indiana.  Fifth Freedom is for individuals with all types of disabilities and 
they try to change physical and social obstacles that keep people with disabilities 
alone.  Any individual who might not be able to accomplish what they want, and 
perhaps has a lower income.  This organization is a great place for college 
students with disabilities to learn about their rights.  Self-advocates of 
Indiana works hard to advocate for individuals with disabilities.  One way 
individuals with disabilities can advocate for themselves is by voting.  That is why 
they started the program Count Me In which tries to get more individuals with 
disabilities to vote.  This is a great organization that provides resources that could 
help college students with disabilities.  
  
70 
STRATEGIES FOR COLLEGE STUDENTS WITH DISABILITIES 130 
 
 
 
Community Resources: Summary 
 
1. Indiana Protection & Advocacy Services 
o  For anyone who meets the law requirements for a disability 
and who have a problem related to their disability. 
o IPAS protects individuals with disabilities against 
discrimination. 
2. Vocational Rehabilitation Services 
o Offers blind, deaf, and developmental disability services as 
well as vocational rehabilitation. 
o Offers counseling and resources. 
3. League for the Blind and Disabled, Inc. 
o        Help deaf or hard of hearing through Deaflink 
o        Offer information, referrals, and ways to acquire technology. 
4. Indiana Civil Rights Commission 
o        Ensures that the civil rights laws in Indiana are not violated     
        and that no one is illegally discriminated. 
o They work to make sure no one is discriminated regardless  
 of color, gender, age, ancestry, national origin, religion, or    
disability. 
5. Allen County CHADD- Adults with ADHD Support Group 
o Local support group for individuals with ADHD. 
6. Indiana’s Governor Council for People with Disabilities 
o They work to help individuals with disabilities be 
independent, productive, and participating members of society. 
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7. Fifth Freedom  
o  Try to change physical and social obstacles. 
8. Self-Advocates of Indiana  
o  Works hard to advocate for individuals with disabilities. 
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College Disability Office 
The Services for Students with Disabilities Office is an essential resource 
for college students with disabilities.  Even when students are afraid of facing a 
stigma or being treated different, the use of the services through this office can 
make a difference between academic failure and academic success.  In fact, due to 
the ADA Amendments Act of 2008 more students qualify for accommodations in 
college (Herbert et al. 2014).  Unfortunately according to one study over half of 
students who initially sought out services through the disability office did not 
receive services (Herbert et al, 2014).  Overall students who do use the services 
with the Office of Services for Students with Disabilities are satisfied.  Quite often 
those that work at this office are passionate about their job.  For example one 
article states that the author changed her title to "disability educator" (McCarthy, 
2007).  Some colleges have large disability offices with several people working 
but others may be much smaller with one disability coordinator.  Each office may 
run in a different manner, but they all have the same goal, to help students with 
disabilities do well in their academics.   
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Importance of using the Disability Office in College 
 One study used the Beginning Postsecondary Students Longitudinal Study 
data to identify the types of services available and what affects students with 
disabilities persistence in college.  This study showed that more students with 
disabilities are persisting in college.  Students with disabilities have a better 
chance of success due to an increase in disability support services (Mamiseishvili 
et al., 2011).   
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Resources on College Campus 
 There are a lot of resources on college campuses besides the disability 
office such as a tutoring center.  Students do not need to wait until they are failing 
or struggling to get help.  Even though professors have large class sizes, colleges 
such as the participating college for this research have programs such as the 
Center for Supplemental Instruction which provides peer run study groups for 
difficult courses.  This teaches students study strategies and what to learn.  They 
can also receive one on one tutoring and if needed, they can recommend 
additional resources on campus to further help the student.  Another resource is 
the Writing Center which can help students with their writing ability which is 
critical for success in college courses (participating college’s website). 
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Chapter 6  
Discussion  
The purpose of this project was to help beginning college students with 
disabilities to have a successful college experience.  A review of literature helped the 
topic to be refined and to formulate a needs assessment or a survey.  The survey was sent 
out by the Director of Services for Students with Disabilities Office, but the letter the 
email contained was written by the investigator.  The investigator did not have access to 
any participants’ information.  The survey was both qualitative and quantitative.  The 
survey contained 23 questions.  It was completed by 31 students who were registered to 
the Services for Students with Disabilities Office at the participating college.  The 
literature review and the survey were used to write the handbook titled: Survival Guide 
for Beginning College Students with Disabilities.      
Literature Review 
The purpose of this project became more clear and specific after an extensive 
search of peer-reviewed articles, handbooks, and textbooks.  Through this research the 
investigator was able to find a gap in research.  This gap showed that there needs to be 
more research on college students with disabilities.  It also showed that these students 
needed information on: laws related to college students with disabilities, self-advocacy, 
self-determination, and campus and community resources.  This was determined by 
finding a pattern in the research.   
Needs Assessment Survey 
The survey was created through the use of surveymonkey.com.  This website 
proved to be a great tool for the investigator, who had direct access to it through an app 
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on her iPhone and iPad.  It also ensured confidentiality.  The survey was set up through 
this website as two pages so that students had to hit the next button to get to the second 
half of the survey.  Unfortunately, some students did not go to the next page.  The 
investigator would have liked to have done this differently.  Since the survey was sent out 
by the Director of the Services for Students with Disabilities Office, and the students 
followed the link from that email directly to the survey that ensured that the investigator 
was not given any confidential information. 
The survey covered the following: self-advocacy, self-determination, campus and 
community resources, and laws related to college students with disabilities.  The survey 
was sent out to approximately 200 students and 31 students filled out the survey.  The 
results of the survey found that the majority of students with disabilities that completed 
this survey were unaware of their rights under the law and did not speak up when their 
rights were violated.  They also were unaware of community resources, but knew what 
accommodations or services were available on campus.  They did not know how to 
advocate for themselves before beginning college.  They responded that they were 
confident about themselves and able to communicate with professors.  Some students 
who filled out the survey stated that they tried not to be a hassle for professors and 
sometimes professors were uncomfortable with them.  The open-ended questions 
provided clarification on the responses to the likert scale questions.  The results of this 
survey were used to write a handbook titled: Survival Guide for College Students with 
Disabilities.        
Strengths of the Handbook: Survival Guide for College Students with Disabilities 
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The literature review and the survey helped create the special project.  The goal of 
the special project was to give college students with disabilities the information they need 
to be successful in college and ultimately graduate.  One of the strengths of this handbook 
is that it gives college students the information and strategies they need in an easy to read 
format.  Also, the survey results showed that college students do not have a strong 
knowledge base on their rights under the laws pertaining to college students with 
disabilities.  The section on laws gave students the right amount of information without 
being overwhelming.  Another strength of the handbook was the self-advocacy section.  
Research shows the importance of self-advocacy for student success.  Students need to 
know what self-advocacy is and misconceptions about it.  An assessment was provided so 
students can determine how well they can self-advocate.  Last, the students who 
participated in the survey stated that they had did not know of campus and community 
resources available to them.  A detailed list of community resources was provided in the 
handbook. 
Weaknesses of the Handbook 
  This handbook gives a number of resources in the local community.  There are 
other resources locally as well as in the state and nationally.   The laws can also get much 
more complicated.  The local resources in the community could help college students 
figure out the laws that protect their rights as a student with a disability; however perhaps 
future handbooks could connect the resources with the specifics of the laws that would 
help them with certain situations.  Also, self-determination and self-advocacy are often 
very similar and a recommendation for any future handbooks would be for them to help 
students with disabilities understand how to use both to help them be successful.   
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Implications for Future Research 
There should be research conducted with professors and instructors on their 
knowledge of college students with disabilities, laws related to them, and 
accommodations.  They have a large role in the success of college students with 
disabilities.  Also, there needs to be research on teachers, parents, and students 
understanding of the changes they will experience in accommodations and simply the 
changes college brings.  They need to learn how to self-advocate before beginning 
college and be able to practice self-determination skills.  The more knowledge they have 
on laws and strategies to help them be successful the easier the transition will be.   
Reflection and Conclusion 
This project started several years ago because of my own personal experience 
with having a disability.  Although, I thought I knew what my topic was going to be, 
research really refined and perfected my topic.  I researched until it became very difficult 
to find anymore articles.  The research made my survey and literature possible.  The 
survey and literature review prepared the materials for the handbook.  The goal of the 
handbook is to reach as many college students with disabilities as possible and give them 
the information and strategies they need to have a successful college experience.   
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Appendix A: IRB Form 
Information withheld for privacy.  
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Appendix B: Recruitment Email 
Dear Student, 
  My name is Kate Jones and I am a Special Education graduate student at Indiana 
University-Purdue University of Fort Wayne.  The Services for Students with Disabilities 
Office supports this study.  I am working on a Special Project titled: The Investigation of 
Strategies for Beginning College Students with Disabilities for the Successful College 
Experience.  I want to help beginning college students with disabilities understand their 
responsibilities and how to advocate for themselves.  Attached is a link directing you to a 
short survey.  This survey does not include any personal questions or questions asking 
your identity.  This survey is completely anonymous and voluntary.  Participation in this 
survey is voluntary and you may choose not to participate at any time.  Participants of 
this survey must be 18 years old or older.  It would be greatly appreciated if you would 
fill out this survey for my special project.  If you have any questions or concerns please 
contact us at the email address below. 
 
Information withheld for privacy.  
 
 
Thank you, 
 
Kate Jones 
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Appendix C: Follow-up Reminder Email 
Dear Student, 
 My name is Kate Jones and I am Special Education graduate student at Indiana 
University-Purdue University of Fort Wayne.  It would be greatly appreciated if you 
would complete this survey for my Special Project titled: The Investigation of Strategies 
for Beginning College Students with Disabilities for the Successful College Experience.  
Attached is a link directing you to a short survey.  This survey does not include any 
personal questions or questions asking your identity. Participation in this survey is 
voluntary and you may choose not to participate at any time.  Again, this survey is 
completely anonymous and voluntary.  Participants of this survey must be 18 years old or 
older.  If you have any questions or concerns please contact us at the email address 
below. 
 
Information withheld for privacy.  
 
Thank you, 
 
Kate Jones 
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Appendix D: Survey 
 
Rate your understanding or knowledge of the following from 1 (weak) to 5 (strong).  
 
 Weak    Strong 
 1 2 3 4 5 
College students with 
disabilities rights under 
Americans with 
Disabilities Act 
     
       
Accommodations or 
services available at 
IPFW (e.g., Writing 
center) 
     
      
Community resources 
for the successful 
university experience for 
students with disabilities 
in Indiana. 
 
     
      
Academic 
Strategies(what helps 
you succeed in your 
college courses) e.g., 
Sitting up front or 
getting to know your 
     
What rights under the Americans with Disabilities Act are you aware of? 
What kind of accommodations or services do you know IPFW provides?  
Which do you use?  How was your experience with those 
accommodations or experiences? 
 
 
 
 
Which community resources have you used?  How was your experience 
with these resources? 
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instructors 
      
Understanding of my 
Own Disability 
     
Self-esteem or self-
confidence 
     
Self-advocacy (making 
decisions about your 
accommodations or 
talking to your 
instructors about your 
disability)  
     
         
 
 
 
 
 
 
The above questions were adapted from the following source: 
 
Rothman, T., Maldonado, J. M., & Rothman, H. (2008). Building self-confidence and 
future career success through a pre-college transition program for individuals 
with disabilities. Journal Of Vocational Rehabilitation, 28(2), 73-83.  
 
 
 
  What strategies have worked for you? 
 
What is your definition of self-advocacy? 
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Rate the following statements from 1 (strongly disagree) to 5(strongly agree). 
 
 Strongly 
disagree 
   Strongly 
agree 
 1 2 3 4 5 
I am comfortable talking 
to my professors about 
my disability 
     
Explain what makes you 
comfortable or 
uncomfortable? 
     
I consider my 
strengths and 
weaknesses before I 
make goals for my 
career. 
     
      
I speak out to make 
sure my legal rights 
are followed. 
     
      
I seek out services 
on campus if I am 
struggling in class. 
     
      
I knew how to 
advocate for myself 
before beginning 
college.   
     
      
 
Explain your response. 
How do your strengths and weaknesses affect your decision-making? 
What would be your next step if your legal rights regarding your disability 
were violated? 
What services are you aware of? 
Where did you learn to advocate for yourself? 
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What advice would you have for an incoming freshman with disabilities at Indiana-
Purdue University of Fort Wayne? 
The above questions were adapted from the following source: 
Eddy,  S. E. (2010). A survey study of college students with disabilities and their 
involvement in the IEP/transition planning process. (Order No. 3430486, The 
University of North Carolina at Charlotte). ProQuest Dissertations and Theses, , 
179. Retrieved from 
http://ezproxy.library.ipfw.edu/login?url=http://search.proquest.com/docview/7
90157142? 160ccounted=11649. (790157142). 
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Appendix E: Timeline for the Semester 
 
September:  
❖ Timeline first draft submitted in Blackboard September 14 
❖ Timeline due September 24 
❖ IRB first draft September 17 
o Survey 
o Interview Questions 
o Recruitment Email 
o Letter from Director of Services for Students with Disabilities, at 
participating University 
❖ Project Proposal personal first draft done on September 24-post on 
blackboard 
❖ Project Proposal Writing Center on September 30 
❖ Writing Center for IRB on September 24  
 
 
 
October: 
❖ Project Proposal first draft due October 1 
❖ IRB Application to be submitted by October 1 
❖ Project proposal submitted to special education faculty members due 
October 8 
❖ Methodology to Writing Center October  15 
❖ Literature Review to Writing Center October 10 
❖ Literature Review due October 15  
❖ Methodology due by October 29 
 
 
November 
❖ Chapter 3 done by November 1  
❖ All three chapters due November 11-19 
❖ PowerPoint to Writing Center November 20 
❖ First draft of PowerPoint done November 23 
❖ Distribute Survey 
 
 
 
December  
❖ PowerPoint of Chapters 1, 2, and 3 due December 3  
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Appendix F : Letter of Recommendation 
Information withheld for privacy.   
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Appendix H 
 
 
 
To:    JEONG-IL CHO 
NF 250E 
 
From:   JEANNIE DICLEMENTI, Chair 
Social Science IRB 
 
Date:    10/29/2014 
 
Committee Action:  Exemption Granted 
 
IRB Action Date:  10/29/2014 
 
IRB Protocol #:  1410015292 
 
Study Title: The Investigation of Strategies for Beginning College Students 
with Disabilities for the Successful College Experience 
 
The Institutional Review Board (IRB) has reviewed the above-referenced study 
application and has determined that it meets the criteria for exemption under 45 CFR 
46.101(b)(2) . 
If you wish to make changes to this study, please refer to our guidance “Minor Changes 
Not Requiring Review” located on our website at 
http://www.irb.purdue.edu/policies.php. For changes requiring IRB review, please submit 
an Amendment to Approved Study form or Personnel Amendment to Study form, 
whichever is applicable, located on the forms page of our website  
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Appendix G: IRB Approval 
General 
•  To recruit from Purdue University classrooms, the instructor and all others 
associated with conduct of the course (e.g., teaching assistants) must not be 
present during announcement of the research opportunity or any recruitment 
activity. This may be accomplished by announcing, in advance, that class will 
either start later than usual or end earlier than usual so this activity may occur. It 
should be emphasized that attendance at the announcement and recruitment are 
voluntary and the student’s attendance and enrollment decision will not be shared 
with those administering the course. 
•  If students earn extra credit towards their course grade through participation in a 
research project conducted by someone other than the course instructor(s), such as 
in the example above, the students participation should only be shared with the 
course instructor(s) at the end of the semester. Additionally, instructors who allow 
extra credit to be earned through participation in research must also provide an 
opportunity for students to earn comparable extra credit through a non-research 
activity requiring an amount of time and effort comparable to the research option. 
•  When conducting human subjects research at a non-Purdue college/university, 
investigators are urged to contact that institution’s IRB to determine requirements 
for conducting research at that institution. 
•  When human subjects research will be conducted in schools or places of business, 
investigators must obtain written permission from an appropriate authority within 
the organization. If the written permission was not submitted with the study 
application at the time of IRB review (e.g., the school would not issue the letter 
without proof of IRB approval, etc.), the investigator must submit the written 
permission to the IRB prior to engaging in the research activities (e.g., 
recruitment, study procedures, etc.). This is an institutional requirement. 
 
Category 1 
When human subjects research will be conducted in schools or places of 
business, investigators must obtain written permission from an appropriate 
authority within the organization. If the written permission was not submitted 
with the study application at the time of IRB review (e.g., the school would not 
issue the letter without proof of IRB approval, etc.), the investigator must submit 
the written permission to the IRB prior to engaging in the research activities (e.g., 
recruitment, study procedures, etc.). This is an institutional requirement. 
 
Categories 2 and 3 
•  Surveys and questionnaires should indicate 
° only participants 18 years of age and over are eligible to participate in 
the research; and 
° that participation is voluntary; and 
° that any questions may be skipped; and 
° include the investigator’s name and contact information. 
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•  Investigators should explain to participants the amount of time required to 
participate. Additionally, they should explain to participants how confidentiality 
will be maintained or if it will not be maintained. 
•  When conducting focus group research, investigators cannot guarantee that all 
participants in the focus group will maintain the confidentiality of other group 
participants. The investigator should make participants aware of this 
potential for breach of confidentiality. 
•  When human subjects research will be conducted in schools or places of 
business, investigators must obtain written permission from an appropriate 
authority within the organization. If the written permission was not submitted 
with the study application at the time of IRB review (e.g., the school would not 
issue the letter without proof of IRB approval, etc.), the investigator must submit 
the written permission to the IRB prior to engaging in theresearch activities (e.g., 
recruitment, study procedures, etc.). This is an institutional requirement. 
 
Category 6 
•  Surveys and data collection instruments should note that participation is 
voluntary. 
•  Surveys and data collection instruments should note that participants may skip 
any questions. 
•  When taste testing foods which are highly allergenic (e.g., peanuts, milk, etc.) 
investigators should disclose the possibility of a reaction to potential subjects. 
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Appendix H: Raw Survey Data from Surveymonkey.com 
 
 
 
Q1 Rate your understanding or knowledge 
of the following from 1 (weak) to 5 (strong). 
 
 
 1 
(Weak) 
2 3 4 5 
(Strong) 
Total Weighted 
Average 
College Students with disabilities rights under 
Americans with 
Disabilities Act 
56.67% 
17 
23.33% 
7 
10.00% 
3 
3.33% 
1 
6.67% 
2 
 
30 
 
1.80 
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Q2 What rights under the Americans with 
Disabilities Act are you aware of? 
 
   
# Responses Date 
1 i have the right to remain silent 12/8/2014 4:04 PM 
2 I don't know anything about it at all. 12/4/2014 1:57 PM 
3 none 12/4/2014 12:47 PM 
4 none specifically...would have to look it up 11/30/2014 11:26 PM 
5 Equal Opportunity 11/30/2014 9:10 PM 
6 None 11/28/2014 9:04 PM 
7 There should be ramps and accessible doors. 11/26/2014 7:06 PM 
8 Not many. 11/26/2014 1:11 PM 
9 unaware 11/25/2014 11:09 PM 
10 None 11/25/2014 6:58 PM 
11 None 11/25/2014 6:52 PM 
12 I'm aware of the rights for employees to not be discriminated against because of their 
disability, and that employers are required to make reasonable accommodations for 
those employees with disabilities that affect their jobs. 
11/25/2014 6:30 PM 
13 adjustment to specific disabilities, based on a case by case evaluation 11/16/2014 11:17 PM 
14 ... 11/14/2014 12:02 PM 
15 The right for people to have access to reasonable accommodations in various ways - 
physical (wheelchair access, assistance with hearing/ vision, etc.), psychological 
(extended exam times, using a separate testing center, etc.), and others. 
11/13/2014 9:26 PM 
16 Uncertainty?? 11/13/2014 12:58 AM 
17 I am allowed to have extra time on test. I can have access to auditory aids or someone can 
read me the test. I 
can not discriminated against due to my disability. 
11/12/2014 7:58 PM 
18 I have the right to have my disability accommodated within a reasonable accommodation. I 
have right to physical access to the space if my disability affects mobility. As a person with 
a learning disability I have the right to have my work ie books, and in class hand-outs 
presented in a way that is compatible with reading aids. I have the right to extended time 
for tests and to request that work due at the end of class be allowed to be finished at home 
if needed. Persons with visual impairments rights are similar only without the extended 
time. 
11/12/2014 5:17 PM 
19 Never wondered about it. 11/12/2014 3:35 PM 
20 Legal action 11/12/2014 1:29 PM 
21 Students with disabilities are to be given the same rights as "normal" students. They are 
to be treated with the same dignity & respect as other students. There should be 
accommodations made for students who need extra or "special" help in their schooling. 
11/12/2014 1:21 PM 
22 I can have extra time with tests and quizes. I can have someone take notes for me in class. 11/12/2014 11:39 AM 
STRATEGIES FOR COLLEGE STUDENTS WITH DISABILITIES 168 
 
 
 
23 the right to a fair education 11/12/2014 11:06 AM 
24 none 11/12/2014 10:47 AM 
25 Non discrimination, access to buildings etc 11/12/2014 10:02 AM 
26 to have accessible classrooms, test taking, and priority seating 11/12/2014 9:38 AM 
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Q3 Rate your understanding or knowledge 
of the following from 1(weak) to 5(strong). 
 
 
 1 
(Weak) 
2 3 4 5 
(Strong) 
Total Weighted 
Average 
Accommodations or services available at IPFW 
(e.g., Writing 
Center) 
10.00% 
3 
23.33% 
7 
16.67% 
5 
13.33% 
4 
36.67% 
11 
 
30 
 
3.43 
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Q4 What kind of accommodations or 
services do you know IPFW provides? 
Which do you use?  How was your 
experience with those accommodations or 
experiences? 
 
# Responses Date 
1 extra time for those who have been disabled, silent room for test taking. 12/8/2014 4:04 PM 
2 I get extra time for my tests. I use that benefit when I have a test. It is usually alright unless 
there are more people coming into the room for their tests as well and then I get very 
distracted. 
12/4/2014 1:57 PM 
3 The services I use would be a note taker , double time on test or quizzes 12/4/2014 12:47 PM 
4 Ability to take a different course due to a disability. I had a hearing impairment and was 
unable to take Spanish. I 
qualify to take a substitute course. 
11/30/2014 11:26 PM 
5 Writing Center, SSD; I have used SSD for testing purposes and accommodations for the 
classroom environment. So far, my experience has been great with SSD. 
11/30/2014 9:10 PM 
6 Extra time to take exams as well as absence leniency and assessment extensions 11/28/2014 9:04 PM 
7 Must provide note taker, special equipment if requested/needed. 11/26/2014 7:06 PM 
8 Do not know all the accommodations but the one I use will be the extended time and 
working in the test room. Other accommodations I've heard of include recordings and 
such. 
11/26/2014 1:11 PM 
9 My accommodations are 1/2 hour longer for tests,record lectures, and take tests in 
privacy. My problem is memory from a traumatic brain injury to my frontal lobe and 
really these accommodations doesn't make a difference for me. 
11/25/2014 11:09 PM 
10 Some teachers ignore accomodations that are not physical. 11/25/2014 6:58 PM 
11 Some teachers ignore accomodations that are not physical. 11/25/2014 6:52 PM 
12 I have one more semester until I graduate and I just found out I can take my tests and 
exams in a separate room because of my ADHD. After all this time and all the poor test 
scores because I've had to sit in classrooms with 40 other students and teachers who talk 
during exams, I'm extremely disappointed that I was never told about this! I don't use any 
student services because I've only known of the writing center and I don't need that. If 
there's more, I was never told when I transferred from Ivy Tech. As a matter of fact, I was 
never even given a tour! Now that I use the Student with Disabilities office, it's been a lot 
less stress full and I'm not panicking like I used to before exams. I also don't have to take 
more medicine to try to overcome the noise and distractions in a class setting. Sorry for the 
long response :) 
11/25/2014 6:30 PM 
13 Testing center. Books on PDF form. Front desk lady is rude. 11/25/2014 5:48 PM 
14 a place to take test, what about a place to study or a place we can get guidance with our 
major bc professors do not take anything into account, they just throw you in a class. 
11/16/2014 11:17 PM 
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15 ... 11/14/2014 12:02 PM 
16 Some of the resources available at IPFW are CASA, the Writing Center, SSD testing 
center, and the SAP. I use the SSD testing center and have used the SAP once in the 
past. My experiences with each of those things were excellent. The staff of the SSD 
center are always friendly and supportive and willing to assist me in any way that is 
reasonably possible. The time I met with the SAP counselor was also very positive and 
helpful for me. 
11/13/2014 9:26 PM 
17 Additional time/recording 11/13/2014 12:58 AM 
18 I know there is tutoring and the writing center. I have used both of those. The writing center i 
have used the most. 
11/12/2014 7:58 PM 
19 absence liency 11/12/2014 7:43 PM 
20 I accept time and a half for tests. I have used their scanning of test books, and finding the 
PDF copy from the publisher. When there have been issues with an instructor or online 
homework through Pearson books they have tried to help. My experiences with the 
disabilities office have always been positive. The only time it has been any kind of issue 
has been because I tend to work on a different time frame than they do. Because of this I 
like my books well in advance to when they usually get started. I like to have my text books 
read from cover to cover before class starts that way I have at least that much done and 
am less likely to fall behind. Any real problems have always been with Pearson being so 
difficult that it is impossible to accommodate by what they give. 
11/12/2014 5:17 PM 
21 Testing in the Disabilities Office Allowed Extended Timing. Experience was excellent. 11/12/2014 3:35 PM 
22 Testing and enlarged print- was ok experience 11/12/2014 1:29 PM 
23 Writing Center. I've only used the writing center once and it was a good experience 
and it really helped me. Center for students with disabilities. Ive used the center for 
students with disabilities and they helped me by making my professors aware of why 
my performance may not have been up to par. 
11/12/2014 1:21 PM 
24 extended time, reading to, headphones, place of quiet to sit and take exams, 11/12/2014 12:57 PM 
25 Extra time on tests and quizes. I have had no problems with teachers accommodating me. 11/12/2014 11:39 AM 
26 if needed a untimed test 1.5 time 11/12/2014 11:06 AM 
27 Disability Center @ Walb student union 11/12/2014 10:47 AM 
28 Note takers, extra time, preferred seating, read tests 11/12/2014 10:35 AM 
29 Interpreters, testing assistance, 11/12/2014 10:02 AM 
30 special equipment, testing areas, counseling, classroom seating 11/12/2014 9:38 AM 
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Q5 Rate your understanding or knowledge 
of the following from 1(weak) to 5(strong). 
 
 
 1 
(Weak) 
2 3 4 5 
(Strong) 
Total Weighted 
Average 
Community resources for the successful 
university experience for students with 
disabilities in Indiana. 
75.86% 
22 
17.24% 
5 
3.45% 
1 
0.00% 
0 
3.45% 
1 
 
29 
 
1.38 
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Q6 Which community resources have you 
used?  How was your experience with these 
resources? 
 
 
 
 
# Responses Date 
1 none 12/8/2014 4:04 PM 
2 I receive Vocational Rehab to be able to help pay for my classes. 12/4/2014 1:57 PM 
3 I just began with Easter seals Arc, so my experience with them is some what new but I 
have been with 
Turnstone for a while and they are great. 
12/4/2014 12:47 PM 
4 n/a 11/30/2014 11:26 PM 
5 Busing system; So far, they have not been reliable on the schedule I was provided. 11/30/2014 9:10 PM 
6 None 11/28/2014 9:04 PM 
7 Doing exams, quizzes and tests in the SSD. 11/26/2014 1:11 PM 
8 none 11/25/2014 11:09 PM 
9 None 11/25/2014 6:58 PM 
10 None 11/25/2014 6:52 PM 
11 I have no idea what this is. 11/25/2014 6:30 PM 
12 Vocation Rehab 11/25/2014 5:48 PM 
13 none, i didnt know of any 11/16/2014 11:17 PM 
14 ... 11/14/2014 12:02 PM 
15 I really haven't used any community resources. 11/13/2014 9:26 PM 
16 I do not know what these are. 11/12/2014 7:58 PM 
17 Most every social resource I know about is through the internet. Such as Learning 
Ally. I don't know if there are even any resources for the learning disabled. I pretty 
much rely on my mom for anything the disabilities office can't do. 
11/12/2014 5:17 PM 
18 Financial support from WorkOne or Vocational Rehabilitation. Excellent experience. 11/12/2014 3:35 PM 
19 Don't know 11/12/2014 1:29 PM 
20 None 11/12/2014 1:21 PM 
21 Don't know of any. 11/12/2014 11:39 AM 
22 none 11/12/2014 11:06 AM 
23 none 11/12/2014 10:47 AM 
24 n/a 11/12/2014 9:38 AM 
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Q7 Rate your understanding or knowledge 
of the following from 1(weak) to 5(strong) 
 
 
 1 
(Weak) 
2 3 4 5 
(Strong) 
Total Weighted 
Average 
Academic Strategies (what helps you succeed in 
your college courses) 
e.g., Sitting up front or getting to know your 
instructors 
13.33% 
4 
10.00% 
3 
23.33% 
7 
20.00% 
6 
33.33% 
10 
 
30 
 
3.50 
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Q8 What strategies have worked for you? 
# Responses Date 
1 sitting up front, interaction with the professor 12/8/2014 4:04 PM 
2 I always sit in the front row. I always communicate with my Professor. 12/4/2014 1:57 PM 
3 talking with instructors before class begins 12/4/2014 12:47 PM 
4 Well, I sit up front anyways due to my hearing impairment because I have done this 
my whole life. I also communicate to my instructors if I have issues with certain 
auditory problems. 
11/30/2014 11:26 PM 
5 Sitting up front, Meeting with my instructors 11/30/2014 9:10 PM 
6 Getting to know proffers as well as educating them about my disability 11/28/2014 9:04 PM 
7 Not sure. 11/26/2014 7:06 PM 
8 Just going to class everyday and trying my hardest. 11/26/2014 1:11 PM 
9 open book tests. 11/25/2014 11:09 PM 
10 Maintaining open communication with prof. 11/25/2014 6:58 PM 
11 Maintaining open communication with prof. 11/25/2014 6:52 PM 
12 Sitting up front, asking questions, taking notes in class and while I'm reading or doing 
homework. 
11/25/2014 6:30 PM 
13 Sitting up front, commitment to studying and being prepared for class. 11/25/2014 5:48 PM 
14 i study about 60-80 hours per week, that is not learning it just memorizing something through 
repetition. 
11/16/2014 11:17 PM 
15 ... 11/14/2014 12:02 PM 
16 Some strategies I continually use are informing my professors of my needs and talking with 
them regularly (but not obnoxiously), taking notes on a laptop so I can get everything down 
I need to, trying to get myself to finish projects at least 24 hours before the deadline, not 
being afraid to ask for help from a professor or a peer when I need it (this one has been 
SUPER important), sitting up front in the class so I can hear better and not get distracted 
by looking at my classmates, not sitting under flickering fluorescent lights, using brown 
noise and headphones when studying, studying on the 3rd floor of the library, and not 
having internet at home. There are more, but those are some of the key ones. 
11/13/2014 9:26 PM 
17 still working on what work best for me 11/13/2014 12:58 AM 
18 It has been helpful to sit in the first or second row. I focus better and i can get a better 
understanding i believe. 
11/12/2014 7:58 PM 
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19 I try to speak to all of my instructors either in person or in email. At the beginning of the 
semester I try to work out how tests will be done to insure that they work within my time 
frame. As I said, I work to have all my books read before the first day of school, which 
means the information is familiar before I hear it in class, or PowerPoint lecture. If there is a 
glossary in the book with definitions I make a study list from the scanned book. For the most 
part I try to just deal with things as they come, if something isn’t an issue I don’t bring it up. 
11/12/2014 5:17 PM 
20 Writing out a To-Do List. Keeping an agenda for all courses. 11/12/2014 3:35 PM 
21 Communication with professors 11/12/2014 1:29 PM 
22 I always sit close so I can see better. Getting to know your professors and communication is 
key in succeeding in college. 
11/12/2014 1:21 PM 
23 Sitting in the front of class, engaging myself in class, 11/12/2014 12:57 PM 
24 Sitting up front. Letting my instructors know what my disabilities are since they are 
mental and not obvious so they know when I'm about to freak out. 
11/12/2014 11:39 AM 
25 do that regulary 11/12/2014 11:06 AM 
26 Sitting up front in class, gaining a rapport with my professors' 11/12/2014 10:47 AM 
27 Note takers and sitting at front right side of the classroom 11/12/2014 10:35 AM 
28 Testing extensions 11/12/2014 10:02 AM 
29 getting to know your professor, making them aware of your situation. Not 
looking for sympathy, just understanding. 
11/12/2014 9:38 AM 
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Q9 Rate your understanding or knowledge 
of the following from 1(weak) to 5(strong). 
 
 
 1 (Weak) 2 3 4 5 (Strong) Total Weighted Average 
Understanding of my own 
disability 
10.00% 
3 
0.00% 
0 
3.33% 
1 
26.67% 
8 
60.00% 
18 
 
30 
 
4.27 
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Q10 Rate your understanding or knowledge 
of the following from 1(weak) to 5(strong). 
 
1 
 
 1 (Weak) 2 3 4 5 (Strong) Total Weighted Average 
Self-esteem or self-confidence 23.33% 
7 
3.33% 
1 
16.67% 
5 
10.00% 
3 
46.67% 
14 
 
30 
 
3.53 
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Q11 Rate your understanding or knowledge 
of the following from 1(weak) to 5(strong). 
 
1 
 
 1 
(Weak) 
2 3 4 5 
(Strong) 
Total Weighted 
Average 
Self-advocacy (making decisions about your 
accommodations or talking to your instructors 
about your disability) 
16.67% 
5 
10.00% 
3 
26.67% 
8 
20.00% 
6 
26.67% 
8 
 
30 
 
3.30 
STRATEGIES FOR COLLEGE STUDENTS WITH DISABILITIES 180 
 
 
 
 
Q12 What is your definition of self- 
advocacy? 
 
 
# Responses Date 
1 take charge of my situation, but it doesnt work that way. if you upset the instructor or 
make them work harder than they wish to, or if you bother them, then dont expect to 
pass that class 
12/8/2014 4:04 PM 
2 being able to say when i need help 12/4/2014 1:57 PM 
3 Being able to stand up for your self 12/4/2014 12:47 PM 
4 To actively take part in activities and/or to speak up for yourself in regards to personal 
matters, conditions, or beliefs that apply to your well being. Typically, a person may do 
this in order to meet a societal expectation in regards to gender, race, educational 
level, rights, religion, beliefs, disability, etc. Otherwise, promoting a self- interest that is 
fundamentally important to you. 
11/30/2014 11:26 PM 
5 Being a successful and independent individual in society. 11/30/2014 9:10 PM 
6 being able to ask for help if I need it 11/28/2014 9:04 PM 
7 Letting those people involved be aware of my limitations, struggles and being open about 
needing help in areas. 
11/26/2014 7:06 PM 
8 Going out and arguing your rights or beliefs. 11/26/2014 1:11 PM 
9 speaking up for yourself and making your own decisions. 11/25/2014 11:09 PM 
10 Showing my ipfw disabilities card. Most dont ask if its not an obvious physical disability. 11/25/2014 6:58 PM 
11 Showing my ipfw disabilities card. Most dont ask if its not an obvious physical disability. 11/25/2014 6:52 PM 
12 My definition would mean I explain what works best for me and what I know helps remedy 
any issues I have as a result of my ADHD. If a suggestion or option offered isn't something 
that is going to improve my educational environment, then it's my responsibility to speak 
up. 
11/25/2014 6:30 PM 
13 Proactively working to get the services I need. In my experience, the disability office is 
there to protect University NOT the student. If you question them, they backhandedly 
retaliate. Teaching those with disability how to advocate and where to go when they are 
not getting treated right in the community. 
11/25/2014 5:48 PM 
14 I tried to make suggestions, the teacher ask another student to take notes for me so i 
wouldn't use a video in her class. the student never took one note and i got an F. 
11/16/2014 11:17 PM 
15 ... 11/14/2014 12:02 PM 
16 To me, self-advocacy is about asking for a reasonable amount of help when I need it. It's 
about not depending on others when I can do something for myself and about recognizing 
what kind of help I need and doing something about it. 
11/13/2014 9:26 PM 
17 I am my voice. 11/13/2014 12:58 AM 
18 Talking to my professors about my needs. 11/12/2014 7:58 PM 
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19 Largely it entails speaking up for myself if something becomes an issue. For example I had 
a class where the instructor started handing out work to do in class. I hadn’t a chance to 
read it in advance so I wasn’t able to properly take part. I had to ask him to send me such 
things in advance. It got worked out, but I had to speak to the disabilities office. 
11/12/2014 5:17 PM 
20 An individual's sense of independence. 11/12/2014 3:35 PM 
21 Standing up for your self 11/12/2014 1:29 PM 
22 You have to be willing and able to stand up for yourself and understand your own 
limitations. You can't expect others to stand up for you when you are the student in 
college. You have to make sure others understand that it isn't that you don't want to do 
something but its that it may take you longer than other students. 
11/12/2014 1:21 PM 
23 Being able to speak with others about your own position in life/studies/school, and 
making others aware of the help you need to succeed and following through with it. 
11/12/2014 12:57 PM 
24 I explained to one teacher that I was having a nervous breakdown at the end of the 
semester and couldn't hand in the last assignment and had backup from my doctors that I 
had to stop working, but she did nothing to help like ask if I wanted an incomplete. She 
gave me an F and I was put on probation by IU which made things worse. I 
had been making a "B" in the class. I was too messed up to self-advocate at that point. 
11/12/2014 11:39 AM 
25 sticking up for myself trying to work with my proffs myself 11/12/2014 11:06 AM 
26 Being able to advocate for your rights, abilities, and needs. To speak up for yourself. 11/12/2014 10:47 AM 
27 Speaking for ones self and making own decisions 11/12/2014 10:35 AM 
28 Knowing what you need and being able to articulate that to the right people 11/12/2014 10:02 AM 
29 to be silent is to be not seen. 11/12/2014 9:38 AM 
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Q13 Rate the following statement from 1 
(strong disagree) to 5 (strongly agree). 
 
6 
 
 1 (Strongly 
Disagree) 
2 3 4 5 (Strongly 
Agree) 
Total Weighted 
Average 
I am comfortable 
talking to my 
professors 
8.00% 
2 
4.00% 
1 
28.00% 
7 
32.00% 
8 
28.00% 
7 
 
25 
 
3.68 
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Q14 Explain your response. 
 
 
 
# Responses Date 
1 when speaking to professors, a lot of them feel that we are a burden, and regard us as 
such, when we need something they hinder us more than help, i know of several dss 
students who have been mistreated. so this tells me to keep my eyes down and my mouth 
shut 
12/8/2014 4:42 PM 
2 Depends on the subject 12/4/2014 12:53 PM 
3 Sometimes, I feel like my professors are not truly understanding of what I am missing with 
my disability. But how could they unless they were hearing impaired as well? 
11/30/2014 11:36 PM 
4 I would say I "strongly agree" with the statement, but I am not the best at talking to 
people and getting my point across with ease. 
11/30/2014 9:44 PM 
5 I keep them up to date of health. 11/28/2014 9:05 PM 
6 I usually understand the material and the professors are nice enough to answer questions. I 
trust their expertise. 
11/26/2014 1:13 PM 
7 Some are more open to understanding than others. 11/25/2014 6:58 PM 
8 I would feel comfortable openly talking with only 2 out of 5 of my instructors. The 
others are either unapproachable, too crowded by other students with questions, 
or simply don't reply to emails in a timely manner. 
11/25/2014 6:48 PM 
9 I am a returning adult and learned early that talking to my professors would be best way to 
get the help I needed. Every professor has been great about accomidating when I need it. 
11/25/2014 6:01 PM 
10 no im not, most comply but usually were are treated like we are a kind of announce. we do 
more adjusting to the professors than they do for us. 
11/16/2014 11:30 PM 
11 ... 11/14/2014 12:03 PM 
12 I am generally very comfortable talking to professors. Sometimes they can be 
intimidating, but I just remind myself that they're human like me, and talking to them 
has proved to be extremely beneficial for me. 
11/13/2014 9:33 PM 
13 Depends on the professor. I get nerves talking to people and it can be a little hard for me. 
The professor who are very open and adaptive and check on me I seem to talk to them 
easier. 
11/12/2014 8:08 PM 
14 I’m 36 years old, and I’m more likely to be around their age so the intimidation in talking to 
the prefacer isn’t quite so much. 
11/12/2014 5:39 PM 
15 If i have a question, I might ask after class. 11/12/2014 3:48 PM 
16 Sometimes they don't understand 11/12/2014 1:31 PM 
17 Most of the professors I've had have been understanding and easy to talk to. 11/12/2014 1:25 PM 
18 I have rather low self esteem and have anxiety disorder which makes talking to them 
very difficult as I tend to start crying. 
11/12/2014 11:48 AM 
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19 I feel comfortable talking to my professors about my disability and my accomidations, the 
professor on the other hand sometimes is uncomfortable about how to handle students 
with disabilities. 
11/12/2014 11:44 AM 
20 no problem 11/12/2014 11:08 AM 
21 I am not intimidated to talk with my professors, nor am I intimidated to stand up for what I 
believe in. 
11/12/2014 10:59 AM 
22 im not shy 11/12/2014 9:39 AM 
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Q15 Rate the following statement from 1 
(strong disagree) to 5 (strongly agree). 
 
 
 1 (Strongly 
Disagree) 
2 3 4 5 
(Strongly 
Agree) 
Total Weighted 
Average 
I consider my strengths and 
weaknesses before I make goals for 
my career. 
0.00% 
0 
4.17% 
1 
41.67% 
10 
33.33% 
8 
20.83% 
5 
 
24 
 
3.71 
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Q16 How do your strengths and 
weaknesses affect your decision-making? 
 
# Responses Date 
1 i make my decisions based on my strengths 12/8/2014 4:42 PM 
2 I try to figure out what I am good at and pursue a career that not only interests me, but 
that I believe is do-able with my disability. I improve upon my weaknesses as I go and 
as they are pointed out to me. Shouldn't we all? 
11/30/2014 11:36 PM 
3 I tend to dream too much about my future, thus setting the bar too high for myself. 11/30/2014 9:44 PM 
4 My health is my weaknewss 11/28/2014 9:05 PM 
5 I know them, keep them in mind and act on the task. 11/26/2014 1:13 PM 
6 I am aware of my pitfalls and try to avoid putting myself in situations that would comprimise 
my sucess. 
11/25/2014 6:58 PM 
7 It depends on the capacity of the importance of the decision. If a decision doesn't have a 
lot of consequences to follow if a mistake were to be made, then I would use the 
opportunity to try to improve a known weakness. If it were extremely important or the 
affects would be large, then I would make a decision that one of my strengths would 
benefit the situation. 
11/25/2014 6:48 PM 
8 I know what I am good at and try to improve what I am not good at. In making 
decisions I have learned how to balance the two. 
11/25/2014 6:01 PM 
9 im good in this area 11/16/2014 11:30 PM 
10 ... 11/14/2014 12:03 PM 
11 I try (with help from advisers and mentors) to make realistic goals for my future. I try 
not to let my weaknesses hold me back any more than is absolutely necessary, and I 
constantly push myself to improve. 
11/13/2014 9:33 PM 
12 If i am confident in my strength on a skill I feel better prepared and ready to handle 
problems. If I am unsure about something i tend to debate it more and question my 
ability to complete it. 
11/12/2014 8:08 PM 
13 I have to consider how I do my reading, and what technology is out there to help. I also 
tend to be more creative so I am good at coming up with research ideas, but I have a 
hard time keeping up with reading and sometimes it takes me a while to learn something 
new like a program or a setup for a type of study. I am not very good at accepting my 
limitations, and have found myself a bit over my head. 
11/12/2014 5:39 PM 
14 It helps determine how far I can go regardless of my disability. 11/12/2014 3:48 PM 
15 Na 11/12/2014 1:31 PM 
16 I push myself to do the best I can and if I know it will take me longer to do something, I 
make changes in my life to make sure I can accomplish what I want to. 
11/12/2014 1:25 PM 
17 I drop out of classes when I get afraid I will not succeed, I am afraid to take certain classes 
required for my major 
11/12/2014 12:58 PM 
18 My doctors really make these decisions for me. They think school is a workable goal for 
me even if a career afterwards is not, but sometimes school is so difficult that I get very 
upset. Since I was put on probation all my self esteem was shot to hell and I feel I can 
only take one class at a time and I feel very stressed over that one. 
11/12/2014 11:48 AM 
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19 I know I would have to working harder in areas that are weaker and my strengths with come 
more natural to me. 
11/12/2014 11:44 AM 
20 think it through 11/12/2014 11:08 AM 
21 A great deal, don't want to seem to confident(Arrogance) or seem too unsure of yourself. 11/12/2014 10:59 AM 
22 nothing is easy in life 11/12/2014 9:39 AM 
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Q17 Rate the following statement from 1 
(strongly disagree) to 5 (strongly agree). 
 
 
 1 (Strongly 
Disagree) 
2 3 4 5 (Strongly 
Agree) 
Total Weighted 
Average 
I speak out to make sure my 
legal rights are followed. 
37.50% 
9 
12.50% 
3 
25.00% 
6 
4.17% 
1 
20.83% 
5 
 
24 
 
2.58 
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Q18 What would be your next step if your 
legal rights regarding your disability were  
violated? 
 
# Responses Date 
1 speak to the instructor, and if it kept up. just agree and say i understand. 12/8/2014 4:42 PM 
2 Well, I would research and fact find to MAKE SURE there was an actual violation 
before jumping the gun. Then I imagine I would consult a governmental entity and/or a 
consultant familiar with the rules and regulations regarding the issue and disability, 
assuming we are talking about the world in general, and not the college specifically. 
11/30/2014 11:36 PM 
3 Go to SSD to ask what my next action should be regarding the violation. 11/30/2014 9:44 PM 
4 None 11/28/2014 9:05 PM 
5 Inform the SSD. 11/26/2014 1:13 PM 
6 Knowing if i even had rights. 11/25/2014 6:58 PM 
7 If there were no doubts about my legal rights being violated then I would consult with 
an attorney friend to see what steps need to be taken. If for some reason that wasn't 
an option, then I would research as much as I could about similar cases and legal 
procedures. 
11/25/2014 6:48 PM 
8 My rights were violated, I chose to suck it up so that I can get an education. If it were to 
happen again, I have a direct line of contact with IPAS and a brain injury lawyer. My 
goal is to get an eduction not play high school drama with the administration. 
11/25/2014 6:01 PM 
9 i would try to accept what ever they do, because when you stand up for yourself, its 
noticable on your report card. 
11/16/2014 11:30 PM 
10 ... 11/14/2014 12:03 PM 
11 Honestly, I probably wouldn't do anything. 11/13/2014 9:33 PM 
12 Honestly, I have no idea. 11/12/2014 8:08 PM 
13 That is a difficult one. Pearson is not set up for people with disabilities that effect 
reading, and they don’t consider it their problem. They have decided that it is solely the 
problem of the disabilities department, even if it can’t actually be altered. I have spoken 
to friends with visual disabilities and they feel the same way. They deserve a law suit, 
but there is a real problem with that. They take time and we are in school. We don’t 
have time to sue them because we have our classes to take care of. Without the 
access to material we usually need more time which means they don’t get sued. I don’t 
care about money; I want to make sure they are set up in a way that brings reasonable 
access to people like me. Beyond that I have learn to speak really loud when needed 
to get what I need from people who don’t want to give it. 
11/12/2014 5:39 PM 
14 Prove that my disability is not a burden for me or for anyone else. 11/12/2014 3:48 PM 
15 Talk to lawyer 11/12/2014 1:31 PM 
16 Find out where to turn to make sure violators are punished appropriately. 11/12/2014 1:25 PM 
17 I don't know my legal rights so I don't speak out about them. 11/12/2014 11:48 AM 
18 Talk to the disaabilities office in making sure my assumptions are correct. 11/12/2014 11:44 AM 
19 Legal counseling 11/12/2014 10:59 AM 
20 ADA is my best friend 11/12/2014 9:39 AM 
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Q19 Rate the following statement from 1 
(strongly disagree) to 5 (strongly agree). 
 
 
 1 (Strongly 
Disagree) 
2 3 4 5 (Strongly 
Agree) 
Total Weighted 
Average 
I seek out services on campus if I 
am struggling in class. 
12.00% 
3 
20.00% 
5 
36.00% 
9 
16.00% 
4 
16.00% 
4 
 
25 
 
3.04 
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Q20 What services are you aware of? 
 
 
 
 
 
# Responses Date 
1 there are no services, they dont provide a study area for us, not all of our classes 
have tutors, there are no special conditions. you get a place to take a test so there 
are no real services, that i know of. 
12/8/2014 4:42 PM 
2 Office of Student Disabilities 11/30/2014 11:36 PM 
3 I am aware of the teacher's assistants in my classes and the Math help center. 11/30/2014 9:44 PM 
4 Tutoring 11/28/2014 9:05 PM 
5 Writing center, CASA. 11/26/2014 1:13 PM 
6 None 11/25/2014 6:58 PM 
7 The writing center, IT for technical, and the students with disabilities office. 11/25/2014 6:48 PM 
8 I seek off campus, I do not feel safe seeking the services on campus. 11/25/2014 6:01 PM 
9 casa, and tutoring i pay for out of pocket 11/16/2014 11:30 PM 
10 ... 11/14/2014 12:03 PM 
11 CASA, Writing Center, teaching assistants, professors' office hours.. 11/13/2014 9:33 PM 
12 The torturing and writing center. 11/12/2014 8:08 PM 
13 I’m not really on campus a lot. I work, and I live on the other side of town. I mostly 
come for class and tests. My mom is a retired English teacher so any issues I have that 
can’t be accommodated in the conventional way she has been happy to help with. If I 
lived on campus or she was not a teacher herself I likely would take a greater 
advantage of CASSA and so forth. 
11/12/2014 5:39 PM 
14 Asking the professor questions and quiet place to study 11/12/2014 3:48 PM 
15 Tutor 11/12/2014 1:31 PM 
16 writing center and technical support 11/12/2014 11:48 AM 
17 Drop in tutoring and writing center 11/12/2014 11:44 AM 
18 Disability services, writing center and conferences with professors. 11/12/2014 10:59 AM 
19 test taking room, audio devices, and tutoring 11/12/2014 9:39 AM 
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Q21 Rate the following statement from 1 
(strong disagree) to 5 (strongly agree). 
 
 
 1 (Strongly 
Disagree) 
2 3 4 5 
(Strongly 
Agree) 
Total Weighted 
Average 
I knew how to advocate for myself 
before beginning college. 
32.00% 
8 
16.00% 
4 
20.00% 
5 
24.00% 
6 
8.00% 
2 
 
25 
 
2.60 
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Q22 Where did you learn to advocate for 
yourself? 
 
 
 
 
# Responses Date 
1 things have to get really bad before, i speak to the instructor 12/8/2014 4:42 PM 
2 i learned from being in the hospital for mental issues 12/4/2014 1:58 PM 
3 I am still learning through real life experiences. Probably started when I ran away from home at 
16, which was the 
"beginning" of advocating for myself by saying "I'm done with this situation". 
11/30/2014 11:36 PM 
4 My parents verbally told me how to advocate for myself, but didn't really allow me to advocate 
for myself at home until only a few months before moving into Student Housing. 
11/30/2014 9:44 PM 
5 A student brought me into office 11/28/2014 9:05 PM 
6 Watching movies and knowing politics. I have a lot of heart. 11/26/2014 1:13 PM 
7 neurological rehab in Indianapolis. 11/25/2014 11:11 PM 
8 Sylibus Students W/ Disabilities Act they read at the begining of each semester. 11/25/2014 6:58 PM 
9 A very opinionated family on my Mom's side! :) 11/25/2014 6:48 PM 
10 Life. Getting mistreated because of my disability. 11/25/2014 6:01 PM 
11 what you do in the job market is one thing, what you do in college is another 11/16/2014 11:30 PM 
12 ... 11/14/2014 12:03 PM 
13 From mentors who have encouraged me. 11/13/2014 9:33 PM 
14 The disability center really helped with guiding me through it. 11/12/2014 8:08 PM 
15 I was diagnosed when I was 7, I’ve been doing it a long time. 11/12/2014 5:39 PM 
16 I was introduced to WorkOne Vocational Rehabilitation before graduating high school. We 
would help me with financial aid in college. 
11/12/2014 3:48 PM 
17 Na 11/12/2014 1:31 PM 
18 My parents 11/12/2014 1:25 PM 
19 What I do know I learned at college. 11/12/2014 11:48 AM 
20 College I disn't have my parents to do anything for me so I had to step it up. 11/12/2014 11:44 AM 
21 at college before 11/12/2014 11:08 AM 
22 Life experiences. 11/12/2014 10:59 AM 
23 ARMY 11/12/2014 9:39 AM 
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Q23 What advice would you have for an incoming 
freshman with disabilities at Indiana University- 
Purdue University of Fort Wayne? 
# Responses Date 
1 try to find study groups, that are aware of your situation, and stay out of the professors vision 12/8/2014 4:42 PM 
2 Ask for help and where to get it !!! 12/4/2014 1:58 PM 
3 talk with the disability office they are there to help you in what ever way they can 12/4/2014 12:53 PM 
4 Nobody will tell you every single thing that is available. I was told about the Office of 
Disabilities because I had an instructor tell me essentially nothing could change unless it 
"went through them" first. Oh! I would implore you to ask questions. The answers never hit 
you in the face. 
11/30/2014 11:36 PM 
5 Use SSD as much as possible. They will try their absolute hardest to help you to the best of 
their abilities. 
11/30/2014 9:44 PM 
6 go to freshman fest 11/28/2014 9:05 PM 
7 Concentrate, stay with it, do what makes you happy, and have a lot of heart to make it through. 11/26/2014 1:13 PM 
8 believe in yourself. 11/25/2014 11:11 PM 
9 Go to the disabilities office. 11/25/2014 6:58 PM 
10 Always ask questions if you need help or if you don't know if something to help you exists on 
campus. Also if you want something or want to learn more about something, ask any of your 
instructors that teach during the day. 
The instructors who only teach nights seem to be out of the loop (or just don't care) when 
it comes to anything beyond their classroom door. 
11/25/2014 6:48 PM 
11 Know your rights, find a state agency to help advocate for you. You have a right to an 
education, do not let anyone tell you otherwise. College is hard work, it will not be easy 
but it will be well worth the effort in the end. 
11/25/2014 6:01 PM 
12 learn to smile and say yes sir or ma'am, its sad but Do not have any issues and keep a 
low profile. don't ask more than 3 questions per week from the professor. 
11/16/2014 11:30 PM 
13 ... 11/14/2014 12:03 PM 
14 Don't be afraid to ask for help! Set realistic goals for yourself and work on them in some way 
every day. Don't be afraid to ask for help with those goals! Make a schedule for when you 
will study, prepare for tests, write papers, and seek out help from professors and peers. Do 
what you need to do to take care of yourself. College is stressful, but you can get through it 
one day at a time. If you're getting overwhelmed, just focus on what needs to be done today 
- let tomorrow take care of itself. Don't be afraid to ask for help! 
11/13/2014 9:33 PM 
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15 To not be worried or embarrassed about being "different" from other students. Some of my 
classes also had other students in the disability center. Sit in the front and do not be scared 
to ask your professors for help. They really do want the best for you. 
11/12/2014 8:08 PM 
16 Plan ahead. Preparation is more important than anything. If possible work ahead that way 
when things go wrong, because you know they will, you have time to deal with it. 
11/12/2014 5:39 PM 
17 If test-taking isn't your best friend, you can also go to a testing center on campus. Learn what 
your limits are. For me, it's rare to ask for assistance, but sometimes I need to. Take 
advantage of the resources on college campus. Best part is that it's all free. 
11/12/2014 3:48 PM 
18 Use resources 11/12/2014 1:31 PM 
19 Get help from Center for students with disabilities before you start classes. Make sure you 
only take a course load that you can succeed in. Don't take more than you can handle. If it 
takes longer to get your degree, but you get better grades, that is all that matters. 
11/12/2014 1:25 PM 
20 Try to get a detailed list of your legal rights and what is available to you at college. 11/12/2014 11:48 AM 
21 Know what you can do, and take every opportunity for help then decided whether you 
need it or not. 
11/12/2014 11:44 AM 
22 seek help early and do not wait too long 11/12/2014 11:08 AM 
23 Take your education serious, and don't fall behind in your classes 11/12/2014 10:59 AM 
24 It think that it goes beyond the traditional freshmen. I am a returning adult student, I'm a 
junior but have had to retake classes over and over because I didn't know that I 
qualified for help. Returning students or older students do not have a lieasan to help us 
navigate.. It is mostly geared towards younger freshman 
11/12/2014 10:11 AM 
25 
 
 
 
 
 
 
 
 
 
 
 
 
Don't become a statistic, be an individual 11/12/2014 9:39 AM 
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